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CATHOLIC UNIVERSITIES: IDENTITY AND 
INTERNATIONALIZATION, A PILOT PROJECT
Andrés Bernasconi, Hans de Wit, and Daniela Véliz-Calderón

The Center for Research on Educational Policy 
and Practice (CEPPE) and the Center for Inter-

national Higher Education (CIHE) have a longstand-
ing relationship, as do the two universities with 
which they are affiliated, the Pontificia Universidad 
Católica de Chile (PUC, or PUC de Chile) and Bos-
ton College (BC), respectively. CIHE and CEPPE are 
involved in a number of joint projects, as will be 
shown below, one of which one is presented in this 
publication, Catholic Universities: Identity and 

Internationalization.  
As indicated, the cooperation between CIHE 

and CEPPE in this project is embedded in a longer 
term and broader relationship between the two cen-
ters. CEPPE publishes the Spanish-language ver-
sion of the CIHE quarterly publication International 
Higher Education. The former Director of CEPPE, 
Andrés Bernasconi, has been involved in several re-
search projects and publications of CIHE over the 
years, and has been in residence at CIHE as a visit-
ing scholar. Moreover, the Founding Director of 
CIHE, Philip Altbach, and the current Director of 
CIHE, Hans de Wit, have been keynote speakers at 
conferences and seminars organized by PUC. 

Lastly, the two centers are founding members of 
the Global Centers for International Higher Educa-
tion Studies (GC-IHES), a small network of research 
centers around the world, newly launched in 2016. 
Besides CEPPE and CIHE, GC-IHES includes:

•	 the Center for Higher Education Internationali-
sation (CHEI) at the Università Cattolica del Sa-
cro Cuore (UCSC) in Milan, Italy; 

•	 the Center for Institutional Studies at the High-
er School of Economics, National Research Uni-
versity in Moscow, Russian Federation;

•	 the Center for World Class Universities, at the 
Graduate School of Education of the Shanghai 
Jiao Tong University, China; and 

•	 Higher Education Training and Development, 
at Kwazulu-Natal University in Durban, South 
Africa.

The research project Catholic Universities: Iden-

tity and Internationalization is the first cooperative 
project of GC-IHES, and it features the participation 
of the Università Cattolica del Sacro Cuore (UCSC) 
as a third partner. The three universities represent 
three of the types of Catholic universities and col-
leges, as described by Michael James, of the Boston 
College project team (see Appendix I): independent 
(UCSC), sponsored religious (BC), and pontifical 
(PUC).

The goal of the current project was to explore 
the relationship between identity and international-
ization in three Catholic universities of different 
types, and located in different contexts. Guiding 
questions were: What is the rationale for interna-
tionalization? Is it mostly financial, social, academ-
ic? Is it just the experience of student mobility? 
Should students’ study abroad experience have a 
Catholic identity and mission component to it? How 
do Catholic institutions cooperate with other institu-
tions? Is there an identity-based strategy behind the 
choice of partners? What is the influence of context? 
What is the role of associations of Catholic 
universities?

The project was financially supported through a 
start-up grant from the Luksic Fund, created to stim-
ulate cooperation between the PUC de Chile, Boston 
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Not every piece of data was available for all insti-
tutions included in the study. The case study reports, 
accordingly, explore the issue of interest from slight-
ly different angles and with varied sources of evi-
dence. Nonetheless, certain areas for comparison 
and some common trends are apparent from the 
materials and findings presented in the following 
three chapters.

First, of course, is the different cultural space 
occupied by the Catholic Church in the United 
States, on one hand, and in Chile and Italy, on the 
other hand. Both Chile and Italy have large majori-
ties of Catholic populations, and fairly recent separa-
tion between church and state, in the 1920s in both 
cases. It is no surprise, then, that Chile has a larger 
share than the United States of Catholic institutions 
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times, it remained significant throughout the 19th 
century as the state developed its own network of 
schools. Nowadays, some 15 percent of all primary 
and secondary students in Chile attend schools 
maintained by the Catholic Church (Madero & 
Madero, 2012).

Internationalization of Higher  
Education in Chile

Recent data from the Ministry of Education (SIES, 
2015a) indicate that, as of 2014, there were 19,525 
non-Chilean students enrolled in degree programs 
in Chilean institutions of higher education. An ad-
ditional 7,401 foreigners were exchange students.  
This places the total share of incoming students at 
2.2 percent of total enrollments in the country. This 
is a small percentage, but it has increased signifi-
cantly: in the year 2000, the absolute number of 
non-Chilean students was 3,477, but by 2011 this fig-
ure had trebled to 10,846, which then represented 
12 percent of all foreign students in Latin America, a 
share larger than those of Argentina and Mexico 
(Geldres, Vásquez, & Ramos, 2013), but not larger 
than Cuba’s (Brunner & Ferrada Hurtado, 2011).

Foreign students pursuing undergraduate de-
grees in Chile were 60.7 percent of the total number 
of international students in the country, while the 
rest were enrolled in graduate programs. Universi-
ties concentrated the bulk of the international de-
gree students, with 69.5 percent of the total. Private 
universities had 55.8 percent of the overall number, 
public universities matriculated 28.5 percent, and 
15.6 percent were found in private “traditional” uni
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percent) and Europe (26.9 percent) (SIES, 2015b).
Beyond mobility, however, the more ample no-

tion of internationalization has begun to penetrate 
the discourse and the plans—and, to a lesser extent 
so far, the actual actions—of universities in Chile: 
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TABLE 1. Catholic Higher Education in Chile: Institutions and Basic Attributes

Enrollments

Established Type Undergraduate Graduate Total

Catholic Universities

Pontificia Universidad Católica 
de Chile 1888 Pontifical 25,458
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versity of Chile, founded in 1842, gradually inserted 
itself in the liberal, statist camp, projecting a secular-
izing drive that worried Catholic intellectuals and 
Church leaders alike, who saw the educational mis-
sion of the Church in danger. Out of this concern 
various reactions emerged through Catholic associa-
tions and movements, instigating the Chilean 
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their presentation and defense for open dialogue, al-
lowing for a period of discernment that takes into 
consideration the principles and beliefs of each indi-
vidual” (Sánchez, 2015, p. 14). 

Although the identity of the university follows 
that of the Catholic Church, they are not identical, 
and that is why the university embraces believing 
and non-believing faculty, students, and staff within, 
while at the same time it expects that the whole edu-
cational community will respect its values and prin-
ciples. This Catholic dimension, derived from its 
origin and from sharing the evangelical mission of 
the church, is essential for the Catholic university. 
The loss of this attribute is therefore tantamount to 
a loss of identity (Peña, 2015).

Finally, in the face of pluralism and seculariza-
tion, now as more than a century ago, the main chal-
lenge is the strengthening of the Catholic identity of 
the university. In active service to the church, by way 
of the constant pursuit of the truth based on scien-
tific inquiry, and the education of future profession-
als, PUC expects to contribute, with robust 
commitment, to the material and spiritual develop-
ment of all social sectors in Chile.

Internationalization at PUC

One of the six specific axes of the institutional devel-
opment plan of 2015-2020 is titled “international-
ization to participate in a global world.”  Throughout 
the years, PUC has established a strategy to consoli-
date a leading position on a regional and interna-
tional level, mainly through internationalization of 
graduate programs and the strengthening of re-
search. Moreover, the university has created strate-
gic relationships with prestigious higher education 
institutions around the world. Nowadays, the uni-
versity has 528 international academic agreements 
with 506 institutions in 58 countries. In terms of 
exchange programs, the university receives more 
than 1,500 international students every year that 
come from more than 287 institutions from 42 
countries. Most of the international undergraduate 
students come from Argentina, Brazil and Colom-
bia. In addition, PUC sent abroad approximately 714 
students in 2014, which represents a 13 percent in-
crease from the year before. 

lic faith upon the growing treasury of human 
knowledge, to which it seeks to contribute by its 
own research;

3. 	 fidelity to the Christian message as it comes to 
us through the Church;

4. 	 an institutional commitment to the service of 
the people of God and of the human family in 
their pilgrimage to the transcendent goal which 
gives meaning to life (John Paul II, 1990).

The Apostolic Constitution adds that in a Catho-
lic university the development of knowledge and re-
search necessarily entails achieving an integration 
of knowledge, the dialogue between faith and rea-
son, ethical concern, and a theological perspective 
(Sánchez, 2015). 

A Catholic university shares with other universi-
ties a passion for seeking the truth, discovering it, 
and communicating it, but from a particular stance: 
the certainty of already knowing the truth. From this 
it follows that the challenge is not only to generate 
knowledge, but to allow for this fertile dialogue with 
philosophy and theology to search for the meaning 
knowledge can have in the context of God’s plan for 
humankind.

Within the core of a Catholic university the ex-
perience of universalism coexists with Catholicism 
as constitutive axes. Both central axes are not contra-
dictory: they rather contribute to a harmonious ex-
change between plurality and faith. As PUC Rector 
Ignacio Sánchez has put it: “Pluralism and belief in 
values and ideas should not be considered as oppo-
sites. Pluralism demands the expression of ideas, 

A Catholic university shares 
with other universities a 
passion for seeking the 
truth, discovering it, and 
communicating it, but from a 
particular stance: the certainty 
of already knowing the truth.
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able, so that students in those courses can choose to 
take the course in English or Spanish. 

As mentioned before, PUC has 207 internation-
al faculty members (some 12 percent of its tenured 
or tenure-track professors), across varied disciplines 
and countries of origin, with Argentina (37), Spain 
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the world of universities, brings a good name as a 
reward. 

Another interpretation of the Catholic element 
in internationalization offered by our interviewees is 
that the Catholic orientation lies not in the “what” of 
internationalization, but in the “why”—that is, in 
the meaning and purposes of the international ac-
tivities, more than in the activities themselves. For 
instance, internationalization may be inspired in 
Catholic universities by a sense of universal solidar-
ity and brotherhood among diverse peoples, rather 
than just cultural enrichment. This may be the case, 
but we could not find traces of this inspiration either 
in the manner in which international activities are 

carried out at PUC.

REFERENCES

Bernasconi, A. & Guzmán, C. (2016, April). Chile’s current 
higher education reform: The rocky transition from market to 
state. Paper presented at the annual meeting of the Ameri-
can Educational Research Association, Washington, DC.

Bernasconi, A. & Rojas, F. (2004). Informe sobre la educación 
superior en Chile: 1980-2003. Santiago: Editorial 
Universitaria.

Brunner, J.J. & Ferrada Hurtado, R. (Eds.). (2011). Educación 



catholic universities: identity and internationalization, a pilot project 17

Servicio de Información de Educación Superior (2015a). Situ-
ación de la matrícula de extranjeros en educación superior en 
Chile: Datos 2014. Santiago: Author. Retrieved from http://
www.mifuturo.cl/images/Estudios/Estudios_SIES_DI-
VESUP/informe_estudiantes_extranjeros_2014.pdf

Servicio de Información de Educación Superior (2015b). In-
forme 2015 de personal académico en educación superior. San-
tiago: Author. Retrieved from http://www.mifuturo.cl/
images/Informes_sies/PAC/personal_acadmico_resumen_



center for international higher education  |  perspectives no. 318



catholic universities: identity and internationalization, a pilot project 19

1999). Within this national context, it is reasonable 
to presume that Catholic identity within the Univer-
sità Cattolica del Sacro Cuore has been following a 
similar pathway.

Università Cattolica del Sacro Cuore 
(UCSC) 

The Università Cattolica del Sacro Cuore (UCSC) is 
part of the non-state university sector in Italy.1 The 
system comprises 67 state universities (università 
statali) and 29 non-state universities (università non 
statali), all of which are recognized by the Ministry 
for Education, Universities and Research (2015). 
Recognition implies adherence to central regula-
tions regarding the content and duration of pro-
grams, number of credits, hiring of academic staff, 
and so on. Such constraints inevitably impact on in-
stitutional autonomy and sense of mission. State-
regulated, non-state universities are to a large extent 
self-funding institutions, dependent on student fees 
and receiving only minimal support from the state. 

UCSC was founded in 1921, by Father Agostino 
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5.	 Copy what appears to be the lead academic state-
ment of the college for further evaluation. A sec-
ond review of the college’s lead academic 
statement should show how the college states or 
does not state that students receive a Catholic 
education (p. 11-12).
A summary of the results for the UCSC website 

(www.unicatt.it) is shown in Table 1.
These findings show that the university’s Italian 

website scores relatively high on Catholicity mark-
ers. The only marker that was not found is related to 
a sponsoring Catholic entity, as UCSC is not linked 
to any religious order or organization. The Catholic 
markers on the Italian website are also easy to find. 
Only a few ‘clicks’ are necessary to find the univer-
sity statutes that immediately inform the reader that 
UCSC is a Catholic university and that its purpose is 
offering higher education based on the principles of 
Christianity while respecting the autonomy of every 
form of knowledge. 

Furthermore, the statutes also confirm that 
Catholic theology plays an important part in the uni-

identity via their websites” (Gambescia & Paolucci, 
2011, p. 9), based on the definition of the Catholic 
university in the Apostolic Constitution Ex Corde 
Ecclesiae (John Paul II, 1990).

In order to identify the markers, the following 
protocol suggested by Gambescia and Paolucci 
(2011) was applied.

1.	 Go to official home page of the college under 
review.

2.	 Carefully examine the home page to determine 
the presence of any Catholic identity markers.

3.	 Move to the appropriate webpages from the 
home page to assess the presence of Catholic 
identity markers if not readily found on the 
home page (e.g. lead academic purpose state-
ment, human resources webpages).

4.	 Once links are found beyond the home page, 
carefully review material and record the pres-
ence or absence of Catholic identity markers 
and make comments or annotations as needed.

FIGURE 3. Catholicity Markers

SOURCE: Developed by Schampers-Car for this publication, based on Gambescia and Paolucci (2011)

Catholicity 
Markers

Catholic worship  
(eg. devotion, sacramental 
opportunities, liturgical 
offerings, prayer service)

Catholic social service 
(eg. opportunities to serve 
the poor, participate in  

social justice)

Catholic heritage Catholic heritage 
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versity, as shown in Figure 4.

 (1) Majority of students and (2) significant 
number of faculty and administrators are 
Catholics 

�tHcuf 
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the plan suggests that it has been attributed key 
importance.

As the role of religion in Italy changes, how 
Catholic identity in a higher education institution is 
understood will inevitably shift and require re-think-
ing if it is to play a strategic role. In referring to the 
United States, Gleason (1994) states that the “prob-
lem” of Catholic identity did not exist in the past 
when “the Catholicity of the institution was so much 
a given—seemed so obviously a fact of nature.” This 
may indeed be the same case for UCSC as it transi-
tions from an institution where Catholic identity 
was part of its DNA and passed on through the suc-
cessive generations, to one where it must proactively 
define what it means by Catholic identity and then 
develop mechanisms to ensure it is adequately gov-
erned (F. Botturi, personal communication, Decem-
ber 18, 2015).

lic culture. However, there are probably many activi-
ties taking place within the university that represent 
non-academic Catholic culture that could not be 
identified via the website analysis. 

On the “who we are” page, the university claims 
multiple identities. It positions itself as a Catholic 
institution, but also one that is both international 
and national, with strong links to the labor market 
while paying close attention to developing the whole 
person through its educational programs. These 
messages are reinforced as the reader browses 
through the different pages, suggesting that there 
has been explicit work done on developing a strategy 
to communicate identity, including the institution’s 
Catholic dimension.

However, the reality of institutional life may be 
different from a well-designed website communica-
tion strategy. Identity has been inserted into the uni-
versity’s recently approved strategic plan and while 
it is not known exactly what the strategic objective is 
or how it will be operationalized, its very presence in 

Model Characteristics

Immersion

Vast majority of students are Catholic

Vast majority of faculty and administrators are Catholic

Broad array of Catholic courses in the academic sector

Very strong non-academic Catholic culture

Persuasion

Majority of students are Catholic

Significant number of faculty and administrators are Catholic

Small array of Catholic courses in the academic sector

Strong non-academic Catholic culture

Diaspora

Minority of students are Catholic

Few faculty and administrators are Catholic

Minimal number of Catholic courses in the academic sector

Consistent Catholic culture in non-academic areas

Cohort
Two-pronged model: a small cohort of well-trained and committed Catholic students 
and faculty, and a much larger group of students educated to be sensitive to religious 
issues with a view to influencing policy.

SOURCE: Morey M. Piderit, J. (2006). Catholic Higher Education A Culture in Crisis, New York, NY: Oxford University Press, p. 89.

FIGURE 4. Four models of Catholic universities
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was not completely founded, and that for many stu-
dents the reference to Catholic in the name was im-
portant and attracted them to the university (G. 
Samsa & L. Senn, personal communication, Decem-
ber 4, 2015). Establishing a clear identity in the inter-
national arena has turned out to be more challenging 
than originally anticipated, and this has also played 
out in the development of international 
partnerships. 

For example, in terms of outbound mobility, the 
choice of partner universities has been driven more 
by range and quality of programs rather than 
through the building up of a Catholic network. In-
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been played up or down according to the different 
partner institutions or countries.

Wæraas and Solbakk (2008) point out that the 
competition in the higher education market has 
made universities “aware of the link between what 
they ‘stand for’ in terms of values and characteris-
tics, and how they are perceived,” (p. 449) empha-
sizing the importance of nurturing identity. 
University heritage has great value for promotion 
activities and for defining a “clear and well-commu-
nicated university identity” (Bulotaite, 2003, p. 451). 

Since both identity and internationalization 
have been identified as key pillars in UCSC’s strate-
gic plan, it would be important to address how Cath-
olic identity should be communicated both in a 
national and international context. It may well be the 
case that there are good reasons to differentiate, but 
this would then be part of an integrated communica-
tion strategy, one that would be intentional rather 
than unintentional, with a message that is known 
rather than unknown. 

However, this case study also indicates that the 
question is bigger than communication itself. UCSC 
is aware of its ‘identity problem’ and is struggling 
with the question of how to give meaning to Catholic 
identity in the 21st century, not only in the context of 
an increasingly strong secular culture, but also with-
in a national regulatory framework that puts ever 
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sions by Catholic university presidents and rectors, 
who had been engaged for decades already in at-
tempts to discern and express an appropriate vision 
for the mission of the Catholic university in a com-
plex modern world. One can still find traces of their 
discussions in Part I of the Papal encyclical, Ex Corde 
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key country showing a serious decline in numbers 
of students coming to the United States is South Ko-
rea, down 6.4 percent; however, South Korea is still 

the third largest sender of international students to 
the United States after China and India. 

Students from these three countries—China, 
India, and South Korea—make up 50 percent of the 
total number of international students in the United 
States, and this figure has remained stable in the 
past year. In 2014/2015, two countries (Saudi Arabia 
and Brazil), saw substantial growth, with most of the 
students funded with government scholarships. 
This is not the case for other major sending coun-
tries, at least not to the same extent. Dark clouds are 
hovering over the future of these two countries’ na-
tional scholarship schemes, however. The Saudi gov-
ernment is going to place restrictions and conditions 
that will limit future access to scholarships, and the 
Brazilian government has been forced to drastically 
reduce the budget of its Science Without Borders 
program. Fluctuations in numbers of students com-
ing from other countries, however, do not portend 
serious changes to the overall trend. 

Although in absolute numbers the United 
States receives the world’s largest number of inter-
national students, international students represent 
only 4.8 percent of the total student enrollment in 
this country. To compare, in the United Kingdom 
and Australia—two other significant destination 
countries—international students represent around 
20 percent of the total student population.

and as a means of fostering interdisciplinary dia-
logue and cooperation. Within this framework, a 
pedagogy of service-learning helps students experi-
ence solidarity with their immediate community 
and society more broadly, while perfecting the intel-
lectual skills to confront contemporary global social 
problems.  

Internationalization of (Catholic) Higher 
Education in the United States

Internationalization in US higher education is most-
ly realized through two unrelated sets of policies and 
practices: inbound recruitment of international stu-
dents for full-degree programs at the undergraduate 
and graduate levels; and short-term, outbound study 
abroad by home students, as part of their degree. In 
addition, institutions are involved in other strategies 
and practices, such as recruitment of international 
academic staff; research cooperation; cross-border 
delivery of programs (branch campuses, articulation 
programs, franchises, joint or double degrees, etc.); 
and internationalization of the curriculum and of 
teaching and learning. 

Given the main focus of institutions on interna-
tional students and study abroad, we provide below 
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Europe, the United States is still, in absolute num-
bers, the largest sender of students abroad. Howev-
er, as a percentage of students, participation remains 
low, around 1.5 percent of the total enrollment and 
10 percent of graduates. Countries like Germany, the 
Netherlands, and Norway send far greater percent-
ages abroad, having surpassed 20 percent of gradu-
ates, the target set by the European Higher Education 
Area ministers of education. 

How do Catholic institutions of higher educa-
tion in the United States perform in study abroad, 
compared to the general performance of American 
higher education institutions? 

On average the top 25 Catholic institutions have 
722 students studying abroad, but there are big dif-

ferences across the group. Here, Boston College 
ranks above average. 

When comparing study abroad activity of Catho-
lic institutions with those of the overall top 25 uni-
versities in IIE’s Open Doors 2015, we see that 
differences are slightly less extreme. Again, none of 
the Catholic institutions is among the overall top 25, 
and the total number of students studying abroad 
(58,915) and the average number per institution 
(2,357) are three times higher for the overall top per-
forming universities than for the top 25 Catholic in-
stitutions. However, one can conclude that for study 
abroad, Catholic universities and colleges perform 
more closely to the average (IIE, 2015). 

International Students Compared to Study 
Abroad at Catholic Institutions 

Analyzing the data for the 25 best-performing Cath-
olic institutions regarding international students, 
and that of the 25 best-performing Catholic institu-

How do Catholic institutions of higher educa-
tion perform with respect to enrollment of interna-
tional students, compared to the general performance 
of US higher education? It is difficult to give an exact 
figure, as only half of the Catholic institutions—in-
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1.	 Commit Boston College to becoming the leader 
in liberal arts education among American 
universities.

2.	 Develop and implement a student formation 
program that will be a contemporary model for 
colleges and universities committed to student 
formation. 

3.	 Identify and support selected research commit-
ments that will achieve excellence and distinc-
tion in addressing urgent societal problems.

4.	 Identify and commit targeted resources to se-
lected natural science emphases that will estab-
lish Boston College as among the leaders in 
these areas.

5.	 Build on the strengths and reputations of Bos-
ton College professional schools to establish 
leadership in critical professional areas.

6.	 Become a significant intellectual and cultural 
crossroads by leveraging Boston College’s inter-
national resources and partnerships and its Je-
suit and Catholic networks.

7.	 Commit Boston College to becoming the world’s 
leading Catholic university and theological cen-
ter. (“Seven strategic direction,” 2007).

In the last two of these seven strategic direc-
tions, the relationship between the Catholic and Je-
suit identity and internationalization is more clearly 
defined than in any other position papers of the 
university. 

Internationalization in Practice at  
Boston College

As mentioned previously, Boston College does not 
have an explicit internationalization policy and strat-
egy, notwithstanding the fact that it has a strong re-
cord of international activities in research, teaching, 
and service to society, with the latter explicitly em-
bedded in a focus on social justice. When combin-
ing the percentages of international students and 
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dedicated campus-wide program built around a se-
ries of academic, cultural, and social activities, all 



center for international higher education  |  perspectives no. 336

In summary, there are several central units at 
Boston College involved in internationalization, of 
which OIP and OISS play an especially central role. 
Other areas, such as international admissions and 



catholic universities: identity and internationalization, a pilot project 37

skills for meeting economic, ethical, political, 
and social challenges in the global environment 
of the 21st century. The goals of the Program 
are, first, to provide students with the opportu-
nity to combine insights from different academ-
ic disciplines so as to gain a broad understanding 
of international affairs and, second, to engender 
conversations about international issues more 
generally among students, faculty, and other 
members of the Boston College community 
(“Mission Statement: International Studies Pro-
gram,” 2016).

McGillycuddy-Logue Center for Undergraduate 
Global Studies

This center was established in 2008 to “promote 
and foster innovative international learning for un-
dergradua017 C-31831national55u21l0 0 0 10 340.0246 522.5599 TmgBg55College1”vg55t599 TmgBg55the 



center for 
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Appendix I

Types of Catholic Colleges 
and Universities
By Michael James, Boston College

It has generally been held that, for a work to be able 
to be identified as “Catholic”, it had, in one way or 

another, to be related to a church entity, commonly 
considered to be a “sponsorship organization.”

As various theological and historical studies 
have shown, the term “sponsorship” is relatively 
new in church circles.  It was originally given wide 
circulation as part of a threefold approach to health 
care works: ownership, sponsorship and control.  
“Ownership” referred generally to holding title to 
the property; “sponsorship” usually referred to the 
body under whose name the work operated; and 
“control” referred to its internal governance.  
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the name stands for.  In our case, we are referring to 
works undertaken in the name of Christ, on behalf 
of the Catholic Church (c 116.1).  

Sponsorship in canon law has little if any mean-
ing if it is not related more particularly to the mis-
sion and ministry of the church.  The church’s 
mission is threefold: to teach, to sanctify, and to 
serve God’s people.  Undoubtedly, education is part 
of the mission to teach; pastoral and social services 
would also come under the service dimension.

the exercise of certain ecclesial and internal respon-
sibilities that arise from this use (often known as 
“reserved powers”).  Sponsorship often entails ele-
ments of “quality control” (see Code of Canon Law, c. 
806.2).  To a certain extent, it could be considered 
somewhat parallel to a franchise.  If there is little or 
no accountability, then there is serious risk of fraud 
and deception.  A person’s good name—whether 
that “person” is an individual, a group, or a work it-
self—is of primary importance today, and sponsor-
ship responsibilities are exercised in relation to what 
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Appendix II

Working meeting/seminar Luksic Project: 
“Catholic Universities: Identity and Internationalization” 
Monday, January 11, 2016

8:30	 Registration 

9:30 	 Welcome and opening of the seminar by Andrés Bernasconi, Director of 
CEPPE, and introduction of the participants. 

10.00 	 Opening remarks, Rector Ignacio Sánchez (PUC)

10:30 	 Introduction to the theme of the seminar and the project: “Catholic Universities: 
Identity and Internationalization,” by Hans de Wit, Director of CIHE. 

11:00	 Presentation on “Current Challenges in Internationalization. The experience 
of UC.” Dr. Fernando Alvarado. Director of International Academic 
Relations, UC. 

11:30 	 Coffee Break 

11:45 	 Three case studies of Catholic universities, identity and internationalization, 
perspectives from Latin America, Europe and the USA: 

	 - PUC de Chile: Patricia Imbarack, Daniela Véliz-Calderón and Andrés 
Bernasconi 

	 - Boston College: Michael James and Hans de Wit 

	 - UCSC: Fiona Hunter and Visnja Schampers 

14:00	 Lunch at “La Cava” 

15:30 	 Panel discussion on the relationship between Catholic identity, overall 
mission and international policy. 

		  - Ignacio Sánchez, Rector, Pontificia Universidad Católica de Chile 

		  - Jorge Tabilo, Rector, Universidad Católica del Norte 

		  - José Antonio Guzmán, Rector, Universidad

16:15 	 Coffee break 

16:30 	 Next steps: the development of a broader comparative research project on 
“Catholic Universities: Identity and Internationalization in Europe, Latin 
America and the USA.”

18:00	 Closure of the seminar
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Andrés Bernasconi, PhD, is associate professor and 
vice dean of the School of Education at the Pontificia 
Universidad Católica de Chile. He is also a head of 
the higher education research program at the Center 
for Research on Educational Policy and Practice of 
the same university, in Santiago, Chile. Bernasconi 
has served as provost and, previously, as Vice-Presi-
dent for Research and Graduate Programs at the 
Universidad Andrés Bello, in Chile. He was dean of 
the law school of the Universidad de Talca, also in 
Chile. His research interests include private higher 
education, the academic profession, university gov-
ernance, and higher education law. He holds de-
grees from the Pontificia Universidad Católica de 
Chile, Harvard University, and Boston University.

Fiona Hunter
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stitute of Zagreb and the Croatian Central Bank be-
fore starting a career in the Croatian diplomatic 
service, working in Vienna at the Organization for 
Security and Co-operation in Europe (OSCE).  Since 
1996, she has lived in the Netherlands and has 
worked at the UN International Tribunal for the for-
mer Yugoslavia, the OSCE High Commissioner on 
National Minorities, and KPMG Consulting. 

Daniela Véliz-Calderón is an associate researcher at 
the Center for Research on Educational Policy and 
Practice (CEPPE) at the Pontificia Universidad 
Católica de Chile. Her research interests relate to the 
academic profession, internationalization, and gen-
der. She has worked on research projects to promote 
female faculty in the STEM fields, sponsored by the 
National Science Foundation (ADVANCE). Previ-
ously, she developed student exchange programs at 
the University of Rhode Island and is one of the 
founders of the Network of Researchers on Chilean 
Education (RIECH). Daniela holds a PhD in higher 
education from the University of Maine and a mas-
ter’s in student development in higher education 

from the same university.

Hans de Wit is director of the Center for Interna-
tional Higher Education (CIHE) at Boston College 
and professor of international higher education with 
the Department of Higher Education and Leader-
ship of the Lynch School of Education at Boston Col-
lege. He has been director of the Centre for Higher 
Education Internationalisation (CHEI) at the Uni-
versità Cattolica Sacro Cuore in Milan, Italy, and pro-
fessor of internationalization of higher education at 
the Amsterdam University of Applied Sciences. He 
is the founding editor of the Journal of Studies in In-
ternational Education (Association for Studies in In-
ternational Education/SAGE); a member of the 
editorial boards of the journal 
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