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1. Executive Summary 
This is the first annual State of the Core Report generated by the new Office of the Associate 
Dean for the Core on behalf of the University Core Renewal Committee 
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�‡ Experience and outcomes may be less standardized than in other Core courses unless 
course objectives   are centrally defined and calibrated. 

�¹  Sustainability/growth 
�‡ Finding faculty matches will  be a challenge as the program grows. Topics should 

work together and  faculty work styles must also be complementary. 
�‡ Courses should not be interdisciplinary for the sake of being interdisciplinary. 

CP/EQ courses should   fundamentally support the goals of the Core curriculum. 
�‡ �³�%�R�X�W�L�T�X�H�´ factor diminishes as program expands. The self-selection of students into the 

courses was a  factor important to student engagement and success, according to faculty. 
Likewise, faculty enthusiasm to   be part of a novel approach could be diluted as more 
faculty are recruited to participate to meet demand. 

 
Table 1: Core Renewal Pilot Courses 2015-2016 

 

Core 
Category 

 
Course Name (Course Number) 

 
Instructor s Semester 

Offered 

 
# Enrolled 
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Baccalaureate, etc., credit toward the fulfillment of most Core requirements (except Philosophy, 
Theology, and Cultural Diversity, for which there are no AP, etc. equivalents). Furthermore, 
some students fulfill  Core requirements while studying abroad, typically during their junior year. 
Majors with prerequisites and firm pathways lead some undergraduates to enroll in Core classes 
throughout their Boston College career, while most students tend to complete most Core 
requirements during their first two years. 

 
3. Map of the Core 
a. Structures and Assessment 
Until now
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hours while teaching 18% of Core classes (Analysis Memo, p. 27). More specifically, the Social 
Sciences (four departments teaching two Core requirements) provide the 
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Core requirements: English, History, Philosophy, Theology.2 Comparison among departments is 
hindered by the different ways departments organize instructional time, above all with graduate 
students. Information on chart 1 is for five-year averages between AY12�±AY16. 

 
In Philosophy and Theology, Core courses make up the highest percentage of both the 
�G�H�S�D�U�W�P�H�Q�W�V�¶ total courses taught and total credit hours. In English they amount 
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students the lowest (3.82/5.00). The judgment that the Core has enabled students to acquire �³�D 
broad general �H�G�X�F�D�W�L�R�Q�´ during their four years received the highest overall mean score 
(4.29/5.00), whereas students viewed somewhat less favorably the idea that their �³�H�G�X�F�D�W�L�R�Q 
would have been 
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in stimulating new intellectual interests and examining previous assumptions and ideas. 
Undergraduates appear to have struggled to integrate Core courses in terms of interdisciplinary 
dialogue. The relationship of

 

ofterms
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the students and both faculty gather for Reflection sessions. 
 
The Model 
Core Renewal Pilot Courses reflect current research on student learning, and they intentionally 
pursue the opportunities presented by Boston �&�R�O�O�H�J�H�¶�V Jesuit, Catholic traditions and identity. 
Interdisciplinary approaches to liberal arts general education model high-level connections
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pilot courses in greater relative numbers compared to Management students. The vast majority of 
enrollments were from the Morrissey College (fall 2015 = 74.9%, spring 2016 = 76.4%). While 
proportionally fewer varsity athletes took pilot courses, more students with a �³�O�R�Z�´ admission 
rating (7�±10) did so.6 The Freshman Survey indicates that students who enrolled in Complex 
Problems and Enduring Questions courses had a higher
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Students furthermore reported that, among other factors, they found themselves challenged to 
think in new ways, would be able to explain the significance of the problem/question they 
studied to someone who had not taken the course, and felt that they had gained and improved 
analytical, reading, and writing skills. They judged that pilot courses required �³�P�R�U�H �H�I�I�R�U�W�´ 
compared to other Core courses. On a five-point scale from �³�P�X�F�K less �H�I�I�R�U�W�´ to �³�P�X�F�K more 
�H�I�I�R�U�W���´ students in fall 2015 gave an average rating of 3.96 and those in spring 2016 a rating of 
4.11. 

 
Questions with the lowest scores on the 6-point agreement scale were: 

Fall 2015 

 
 
 

Spring 2016 
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the IRPA.9
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product of this dynamic. Faculty also emphasized the distinctiveness of first-year students. As 
the report noted, �³�I�U�Hshman are more �µ�R�S�H�Q to surprise and �G�R�Q�¶�W know what college is or should 
�E�H���¶ which allows for a more �µ�H�[�S�D�Q�V�L�Y�H�¶ �H�[�S�H�U�L�H�Q�F�H���´ One colleague was able to compare the 
pilot course with another Core class he/she was teaching at the same time. Students in the pilot 
class seemed more thoughtful and reflective, in part due to the absence of upper-class students. 
At the same time, teaching freshmen poses its own challenges; first-year students are learning 
how to learn in a college setting, and certain skills, background, and experience cannot be



22 
 

 

 
 
 



23 
 

 

 
 
 

5. Office of the Associate Dean for  the Core and University Core 
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of AY17 pilot course applications, assessment of AY16 pilot courses, and development of AY17 
pilot course. The Curriculum Subcommittee met four times to review applications by faculty 
seeking Core credit (non-pilot courses); thirty-five courses were submitted for new non-pilot Core 
credit in AY16 (previously, reviewing such course applications was the sole task of the  
University Core Development Committee). The Assessment Subcommittee reviewed draft Core 
requirement description rewrites and monitored progress of E-1-A forms for NEASC assessment. 
All  subcommittee work was presented to the 
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 OVERVIEW: DEPARTMENTS TEACHING CORE COURSES   
 

Courses satisfying the Core Curriculum can be found in at least 28 different academic departments, with 

individual 
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credit discussion sections). Over the past five years, ranked faculty (Professors, Associate Professors, 

and Assistant Professors) taught about 20% of all the Core course sections offered. However, the 

courses taught by ranked faculty tend to be larger than those taught by other instructors: 32% of all Core 

student credit hours were taught by ranked faculty. The percentage of Core sections taught by ranked 

faculty differs among disciplines, but with the exception of Mathematics that percentage has remained 

fairly consistent over the past five years. 

 
 
 

70% 

 
Chart  5: Percentage  of  Core Course  Sections  Taught  by Ranked  Faculty  
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 STUDENT EXPERIENCE: AP CREDITS   
 

Many students took one or more Advanced Placement (AP) Exams prior to entering Boston College. In 

general, a student scoring four or five on the exams will be awarded advanced placement (a score of 

three may qualify for advanced placement in Languages). While students do not 
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Student Credit Hours in Core Courses, by Faculty Rank 
(AY2012 �r AY2016) 

 
 

Unknown Role 
1% 

 
 
 

Team 
Taught 

6% 

 
 

 
Professor 

11% 

 
Teaching Fellows 

13% 
 

Associate Professor 
14% 

 
 
 
 

 
�W���Œ�š�r�š�]�u�� Faculty 

22% 

Assistant Professor 
5% 

 
 

�&�µ�o�o�r�š�]�u�� Non Tenure 
Track Faculty 

28% 
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Personal & Religious Goals 
 

�x The balance of the �L�Q�V�W�U�X�P�H�Q�W�¶�V items are focused on personal and religious/spiritual goals; Goal 13, As 
an undergraduate at Boston College, I matured emotionally and socially, yielded the highest average 
score of 4.60 compared to all other goals across both areas. 

 
�x Students tended to agree more strongly with goals that promoted their growth and development with 

who they are as a person (e.g., Goal 9, took more 
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Chart  1: Overall  Results  
 

As an undergraduate  at Boston  College,  �,�« 
% 
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While exposure to new subject areas was appreciated by many, some students commented 

on the perceived restrictiveness of the Core. 

 
I value my education, though I wish I could have had the flexibility to take classes more aligned 
with my interests. I really do like the 
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The 
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 SUMMARY   
 

While the positive quantitative results reflect the strengths of the Core, �V�H�Q�L�R�U�V�¶ comments on the �&�R�U�H�¶�V 

contribution to their personal growth while at Boston College were quite compelling: 

 
 

I am confident that as I leave Boston College and prepare 
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Core Assessment  Evalua tion  Question  Summary  - Fall  2015 
 

Response  Table 
 

Fall  2015 

Raters  Students  

Responded 6168 

Invited 7214  
Response Ratio 85.50%  

 

Core Course Questions  
 

1. After taking this Core course, I understand the 
basic concepts, methods, and/or content of the 
course's discipline. 

 

 
 

Statistics  Value 

Response Count 6022 

Mean 4.43 

Median 5.00 

Standard Deviation +/-0.75 

3. This Core course helped me make connections 
and integrate what I have learned elsewhere. 

 

 
 
 
 
 
 
 
 
 
Core Course Questions  

2. This Core course helped me think

 

 

 



46 Core Course Survey  - Fall 2015 
 

 

 

 
 

Core Course Questions  

After taking this Core course, I understand the basic concepts, methods, and/or content of the course's 
discipline. 

 

Resp  Mean 

Overall 6003 4.43 

English 1424  





48 Core Course Survey  - Spring 2016 
 

 

 

 
 

Core:  Select  your  agreement  level  with  the following  statements  about  this  course.  

After taking this Core course, I understand the basic concepts, 
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Core Renewal Pilot Courses 2016-2017 
 

Core Category Course Name 
(Course Number) 

Instructors  
Semester 
Offered 

Complex 
Problems 

Planet in Peril: The 
History and Future of 
Human Impacts on the 
Planet 
(SOCY1509/ 
HIST1505) 

 
 

Juliet Schor (Soc) 
Prasannan Parthasarathi (Hist) 

 
 

Fall 2016 

Complex 
Problems 

Can Creativity Save the 
World? 
(THTR1501/ 
SOCY1507) 

 
Crystal Tiala (Thtr) 

Spencer Harrison (CSOM) 

 

Fall 2016 

Enduring 
Questions 

Truth-Telling in 
Literature  (ENGL1701) 
Truth-Telling in History 
(HIST1701) 

 
Allison Adair (Engl) 

Sylvia Sellers-Garcia (Hist) 

Fall 2016 
(repeated 

from AY16) 

Enduring 
Questions 

Humans, Nature and 
Creativity  (ENGL1703) 
Inquiring About Humans 
and Nature (PHIL1703) 

 
Min Song (Engl) 

Holly Vande Wall (Phil) 

Fall 2016 
(repeated 

from AY16) 

Enduring 
Questions 

Love, Gender and 
Marriage: Writing and 
Rewriting the Tradition 
(ENGL1704) 
Love, Gender and 
Marriage: the Western 
Literary Tradition 
(RLRL3373) 

 
 
 

Treseanne Ainsworth (Engl) 
Franco Mormando (RRL) 

 
 
 

Fall 2016 

Enduring 
Questions 

Reading and Writing 
Health, Illness, and 
Disability  (ENGL1705) 
The Social Construction 
of Health and Illness 
(SOCY1703) 

 
 

Amy Boesky (Engl) 
Sara Moorman (Soc) 

 
 

Fall 2016 

Enduring Spiritual Exercises:  
 

Brian Robinette (Theo) 
Daniel Callahan (Musc) 

 

Fall 2016 
(repeated 

from AY16) 

Questions Engagement,  Empathy, 
Ethics (THEO1701) 
Aesthetic Exercises: 
Engagement,  Empathy, 
Ethics (MUSA1701) 

    
Complex A Perfect Moral Storm:  

Corinne Wong (EES) 
David Storey (Phil) 
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36.6% 
Male 

Female 

49.4% 

63.4% 
50.6% 

 
 
 

Core Renewal Pilot Courses �t Spring 2016 
 

Demographic Profile 
 
 

Pilot Course Enrollment 
by Gender 

Pilot Course Enrollment 
by Race/Ethnicity 

 

100% 
 

80% 

100% 
 

80% 
 

60% 60% 
 

40% 
 

20% 

40% 
 

20% 
 

0% 0% 
Enrolled Not Enrolled 

 
Enrolled Not Enrolled 

 
 
 
 
 

100% 

Pilot Course Enrollment 
by School 

 
 

80% 

 

 

60%

 

 

80%

 

 

20%

 

 

2%

Enrolled EEot

E

Enrolled

E
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100% 

Pilot Course Enrollment 
by Varsity Athlete Status 

1.6% 10.1% 

 
 
 

 
100% 

Pilot Course Enrollment 
by Admission Rating 

 

80% 80% 
 

60% 60% 
 

40% 40% 
 

20% 20% 
 

0% 
Enrolled Not Enrolled 

0% 
Enrolled Not Enrolled 

 
 

Spring 2016 Enrollment in Pilot Courses 

Demographic Comparison of Pilot Course Types 
 Complex Problems Enduring Questions 

Total Enrollment 76 47 
 

By Gender 

Female 69.7% 53.2% 
Male 30.3% 46.8% 

   
By Race/Ethnicity 

Single Race/Ethnicity 

American Indian or Alaska Native 0.0% 0.0% 

Asian 13.9% 0.0% 

Black or African American 4.2% 6.7% 

Hispanic/Latino 22.2% 13.3% 

Native Hawaiian or Other Pacific Islander 0.0% 0.0% 

White 55.6% 75.6% 

Two or More Races/Ethnicity 4.2% 4.4% 

Total AHANA students1
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Core Renewal Pilot Courses 
 

Results from The Freshman Survey 
 
 
 

The Freshmen Survey (TFS) collects a range of demographic data and information about �V�W�X�G�H�Q�W�V�¶ 
attitudes, experiences, goals and values. Multiple survey questions may cover one underlying trait (e.g., 
academic success or likelihood of college involvement). In order to facilitate analysis of these data, the 
Higher Education Research Institute (HERI) has created a series of �³�F�R�Q�V�W�U�X�F�W�V�´ grounded in items from 
the survey. The constructs allow institutions to explore �V�W�X�G�H�Q�W�V�¶ experiences and outcomes using 
measures that are more nuanced than responses to a single survey question. For the purpose of this 
report, the average contruct scores of students who participated in the 2015-2016 Core Renewal Pilot 
Courses were compared to the average contruct scores of all other Boston College freshmen 

 

The eight constructs and their component measures are 
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 ACADEMIC SELF-CONCEPT CONSTRUCT   
 

The Academic Self-Concept construct is a unified measure of 
�V�W�X�G�H�Q�W�V�¶ beliefs about their abilities and confidence in 
academic  environments. 

 

i n

 

i n

 

i n-Concept i n

 

i n

 

o f

 

o f i n AcademicSelf-

 

-

 

o fo f
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 SOCIAL 
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 PLURALISTIC ORIENTATION CONSTRUCT   
 

The Pluralistic Orientation construct measures skills and 
dispositions appropriate for living and working 
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 CIVIC ENGAGEMENT CONSTRUCT  
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Survey  Overview    

The 
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Background    

The 2015-2016 priorities of the University Core Renewal Committee (UCRC) include: managing the first 

year of Core Renewal Pilot classes and preparing for a second 

http://www.bc.edu/sites/core/renewal_committee.html
http://www.bc.edu/sites/core/core-renewal.html
http://www.bc.edu/sites/core/core-renewal/complex-problems.html
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Enduring  Questions  courses are linked pairs of three-credit classes, each taught by a faculty member 

from a different department. Classes meet separately but are connected by a common topic. The Core Renewal 

website describes the course format: 

Two faculty from different departments teach independent classes connected by a common 
overarching topic. Faculty agree on three enduring questions to examine in their courses, and 
they collaborate on some shared readings and assignments. The same students take both 
classes. In addition to the two linked courses, students participate in periodic shared learning 
experiences and opportunities for reflection throughout the semester. In the pilot phase, these 
classes will be limited to 19 first-year students, although in the future they may be larger.4

 

 
 

Three pairs of Enduring Questions courses were taught in fall 2015: �³�7�U�X�W�K-Telling in �/�L�W�H�U�D�W�X�U�H�´���³�7�U�X�W�K- 

Telling in �+�L�V�W�R�U�\�´�� �³�+�X�P�D�Q�V�� Nature and �&�U�H�D�W�L�Y�L�W�\�´�� �³�,�Q�T�X�L�U�L�Q�J About Humans and �1�D�W�X�U�H�´�� and �³�5�H�D�G�L�Q�J the 

�%�R�G�\�´�� �³�7�K�H Body in Sickness and �+�H�D�O�W�K�´�� Each course had four reflection sessions over the course of the 

semester. Some Enduring Questions faculty co-facilitated these reflection sessions, and others alternated the 

sessions they facilitated. 

 
 

Table  1: Fall 2015 Core Renewal  Pilot  Courses  

Core 
Category  

Course  Name Course  Number  Instructors  

Complex  
Problems  

Global Implications of Climate Change SOCY150101/ 
EESC150101 

Brian Gareau 
Tara Pisani Gareau 

Complex  

http://www.bc.edu/sites/core/core-renewal/enduring-questions.html
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Administration    

The Core Renewal Pilot Course Survey was conducted in December 2015. Students in Complex Problems 

courses and Enduring Questions courses were asked primarily the same questions, with some variations based on 

course type (please see Appendix for survey instruments). The survey was sent to 204 students (203 unique 

students; one student, enrolled in both Complex Problems and Enduring Questions courses, was asked to take both 

versions of the survey). The survey yielded an overall 84% response rate (85% of 128 Complex Problems students 

and 81% of 53 Enduring Questions students). 

The survey respondents were representative of the surveyed population in terms of gender, race/ethnicity 

and college. Demographic characteristics of students enrolled in the Core Pilot courses were moderately different 

than those of the overall freshman class, as presented in Table 2. For example, women, AHANA students, and Arts 

and Sciences students were 
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Results:  Overall    

Most survey items asked for level 
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The Office of Marketing Communications collaborated with the Core Renewal Committee in promoting the 

Core Pilot courses using a variety of channels. Respondents were asked about what influenced them to enroll in a 

Core Pilot course. Many responded to the most content-rich channels, including the brochure and website with 

course descriptions, as presented in Table 4. 

 
Table  4: Overall  Survey  Results  �± Influences  

 

 
I was influenced  to enroll in  a Core Pilot course  by:  

% Respondents  
who selected  

each option  

Brochure with courses descriptions 77.8% 

Website with course descriptions and general information about Core Pilot courses 38.6% 





72 

Results  by School    

 

 

 

The
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Survey  Overview    

The purpose of the Core Renewal Pilot Course Survey was to gather feedback from students on their 

experience in the first year of the Core Pilot courses. The survey, conducted in April/May 2016, was sent to all 

students (122 freshmen and one sophomore) enrolled in the Complex Problems and Enduring Questions pilot 

courses. The survey yielded an overall 68.3% response rate. 

 

Survey  Highlights    

�™ Similar to fall survey results, spring survey responses were positive on nearly every measure, especially 
questions related to the main objectives of the courses (understanding  a comp lex problem  or 
exploring  an enduring  question ). 

 

�™ The lowest-scoring item was a statement where disagreement might be desirable for Core Renewal 



http://www.bc.edu/sites/core/renewal_committee.html
http://www.bc.edu/sites/core/core-renewal.html
http://www.bc.edu/sites/core/core-renewal/complex-problems.html


http://www.bc.edu/sites/core/core-renewal/enduring-questions.html
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The Office of Marketing Communications collaborated with the Core Renewal Committee in promoting the 

Core Pilot courses using a variety of channels. Respondents were asked about what influenced them to enroll in a 

Core Pilot course. Many responded to the most content-rich channels, including the brochure and website with 

course descriptions, as presented in Table 4. Admission and Orientation-related channels were
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Results  by Gender    

There were few differences by gender, though generally female respondents demonstrated less 

agreement than male respondents. Figure 2 displays statistically significant results, from greatest difference to 

least, where the difference between mean scores of female and male respondents was greater than 0.50. 

Figure  2 

 
 

Results  by Race/Ethnicity    

No statistically significant differences emerged by race/ethnicity. Figure 3 presents results, from greatest 

difference to least, where the difference between mean 
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Results  by School    

 

 

Top Mean Score  Differences  by School  
Scale: 1 (Strongly disagree) �{�y  6 (Strongly agree) 

6 
Arts and Sciences Education Management 
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Results  by Course  Type   
Mean scores based on Enduring Questions respondent ratings were consistently higher than mean 

scores based on Complex Problems respondent ratings. 

Figures 6-8 display results, from greatest difference to least, for items where the difference between 

mean scores was greater than 0.50. 

The only items on 
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Figure  7 

 
 

Figure  8 

 

Complex Problems 

Enduring Questions 

5.74 5.66 

5.02 

4.53 
4.17 

3.66 
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Minutes for September 14, 2015 UCRC Meeting 
10:30am, Gasson 105 

 
The October 5 meeting was rescheduled for Tuesday October 13 at 9:00 am. Then, the core 
counsel was explained to the committee as the representatives from each academic 
department who are designated to 
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UCRC Meeting 
Tuesday October 13, 2015 
9:00 a.m., Gasson 105 

 
The minutes of Monday September 14 were approved without corrections. 

 
The next UCRC meeting will be on Monday November 2 at 10:30 a.m. in Gasson 105. There 
will be a prepared agenda, but committee members are welcome a  
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UCRC Meeting 
Monday, December 7, 2015 
10:30 a.m., Gasson 105 

 
Attendees: 
Robert �%�D�U�W�O�H�W�W�� Jeffrey �%�O�R�H�F�K�O�� Julian �%�R�X�U�J�� Dawei �&�K�H�Q�� Mary �&�U�D�Q�H�� Audrey �)�U�L�H�G�P�D�Q�� Brian 
�*�D�U�H�D�X�� Gail �.�L�Q�H�N�H�� Richard McGowan, 
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group on the Cultural Diversity Core requirement 
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intellectual discussion outside the classroom into the halls, their dorms and dining halls, and 
with friends who were not taking the class. 

 
There was furthermore variety with respect to the Reflection dimension of these classes. Few 
classes worked with Student Affairs and Mission and Ministry. On the other hand, faculty tended 
to take the Reflection component seriously and elaborated a range of experiments and 
experiences. The UCRC discussed the need to take advantage of the opportunity created by 
�V�W�X�G�H�Q�W�V�¶ comfort in connecting intellectual content to their lives and the broader world�² a 
unique aspect of the �S�L�O�R�W�V�¶ design. Upperclass students who served as Reflection leaders in 
one course deeply appreciated the formative experience themselves. 

 
In coming months there should be further reflection on what the UCRC would like to know about 
the pilots. Next year, will it make sense to have committee members visit a class, not to 
evaluate the faculty member but to gauge how the pilots are working as a distinctively structured 
kind of class. 

 
Budgets for co­curricular activities are not yet fixed. Funds are available, and part of the pilot 
experiment is to invite faculty innovation while gradually determining what sustainable funding 
will be required. In short, classes seem to be spending similar amounts on co­curricular 
activities, and we will need to monitor expenditures and programming as we move forward. 

 
While not part of the current planning, it might be possible to run one pilot course next year 
involving two faculty from the �³�V�D�P�H�´ Core requirement (e.g., one Econ and one Soc faculty 
member for both social science Core credits in a single six­credit class). Again, the moment of 
experiment might permit this option. Still, the main vision of the pilots calls for collaboration 
among faculty with different expertise. 

 
Faculty who taught the pilots, especially the Complex Problems courses, consistently 
emphasized the large amount of work to develop and teach the classes. There are many 
moving parts. Concerns over research productivity, tenure and promotion, the status of junior 
faculty, evaluations, the burden on department needs�² these concerns were raised. Benefits to 
junior faculty for teaching Core Renewal classes will need to be spelled out. The place of the 
Honors Program and the professional schools (the latter have severe staff restrictions for faculty 
contributions to general education) will similarly need to be clarified. Finally, there needs to be 
occasion for students to have directed conversations about the Core as part of the process of 
Renewal. 
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UCRC Meeting 
Monday, March 14, 2016 
10:30 a.m., Gasson 105 

 
Attendees: 
Robert 
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UCRC Meeting 
Monday, April  11, 2016 
10:30 a.m., Gasson 105 

 
Attendees: 
Julian Bourg; Dawei Chen; Sean Clarke; Mary Crane; Audrey Friedman; Gail Kineke; Charles 
Keenan; Richard McGowan, S.J.; Franco Mormando; John Rakestraw; Virginia Reinburg; Akua 
Sarr; Cynthia Simmons 

 
 
The minutes of the March 14 UCRC meeting were pre-circulated. The next UCRC meeting, on 
May 10, at noon, was announced. 

 
An announcement was made about Core Pedagogical Innovation Grants, intended to help faculty 
adapt existing courses to better fulfill  Core learning objectives. These are due April  22. UCRC 
members were encouraged to spread the word about these grants to their colleagues. 

 
Discussion was had on a former requirement that students take at least nine of their Core courses 
at Boston College (i.e., rather than taking them abroad or fulfilling  those requirements through 
Advanced Placement credit). This seems to have fallen out of practice, and the question was 
raised asked whether it should be reinstated. One concern was over logistics: whether there  
would be enough BC faculty to teach these courses if  no one tested out of Core classes, and 
whether this would be another burden on Student Services and �V�W�X�G�H�Q�W�V�¶ advisors to monitor 
during registration. Additionally, given the cost of college education, the point was raised 
whether it was not in �V�W�X�G�H�Q�W�V�¶ best interest to try and fulfill  as many requirements before arriving 
at BC as possible. 
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Next, the UCRC reviewed the Core requirement descriptions that were prepared by departments 
and clusters of departments in light of the revisions proposed by the Assessment Subcommittee. 
Each description was read aloud and feedback was offered by UCRC members. Feedback with 
will  be relayed back to the respective departments for further revisions before bringing the Core 
descriptions to Dean Kalscheur for his consideration. (This part of the meeting was dedicated to 
extensive line edits of 
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UCRC Meeting 
Tuesday, May 10, 2016 
12:00 p.m., Gasson 105 

 
Attendees: 
Robert Bartlett; Jeffrey Bloechl; Julian Bourg, Sean Clarke, Mary Crane; Audrey Friedman; 
Charles Keenan; Gail Kineke; Richard McGowan, S.J.; Franco Mormando; John Rakestraw; 
Virginia Reinburg; Akua Sarr; Cynthia Simmons; Aiden Clarke 

 
Aiden Clarke, the new student representative to the UCRC, was introduced. 

 
A draft of the section of the 2017 NEASC Accredi
0 3cG(mo)8(n)] TJ

ET

Q

q

0.00000912 0 612 792 re

W* n

BT

/F1 12 Tf

1 0 0 1 138.85 557.86 Tm

0 g

0 G

[( )] TJ

ET

Q

q

0.00000912 0 612 792 re

W* n

BT

/F1 12 Tf

1 0 0 34431.83 557.86 Tm

0 g

0 G

[(R)-2(e)po4(rt)] TJ

ET

Q

q

0.00000912 0 612 792 re

W* n

BT

/F1 12 Tf

1 0 0 1 374.37 557.86 Tm

0 g

0 G

[( )] TJ

ET

Q

q

0.00000912 0 612 792 re

W* n

BT

/F1 12 Tf

1 0 0 1 372.83 557.86 Tm

0 g

0 G

d3(e)4(a)lthing   

the

 


	2016SOTC---zzz--a
	2016SOTC---zzz--b

