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discernment categorized questions into the following four
domains: 1) personal discernment, 2) discernment with(in)
the institution, 3) from the community into the Catholic
school, and 4) from the Catholic school into the
community. Respondents’ perceptions regarding the
vocational discernment in each of these domains
highlighted critical characteristics of the Hispanic educator
experience. 

All responding Hispanic educators signed a consent form
and all survey emails were followed with monthly electronic









and intellectual wisdom placed at the service of educating
all children — Hispanic and non-Hispanic — enrolled in
Catholic schools. They are role models for the next
generation of children who long to see other Hispanics in
professional positions to which they can aspire. They are
cultural accommodators and mediators helping families
negotiate the intricacies associated with educating
children from immigrant and underrepresented
communities.   They are advocates uniquely positioned to
ask critical questions, explore prophetic answers, propose
innovative solutions, and imagine alternatives to any
status quo that insists in minimizing the value of the
Hispanic experience in the Church and in the larger
society. They are mirrors to Catholics who are more
established than those immigrant ancestors who built
Catholic schools to make the idea of a better future for
their children and grandchildren truly possible. 

The Quest for Hispanic Teachers and Leaders

The broader research on the impact of underrepresented
educators demonstrates that having the opportunity to
learn with underrepresented educators diverse
backgrounds — namely racial, ethnic, cultural, and
linguistic identities who reflect the students and
communities in their schools and classrooms — is an
important factor in supporting academic and non-
academic outcomes for all students, and particularly
underrepresented students.  In addition to increased
academic scores in reading and mathematics,
underrepresented educators from diverse backgrounds
positively impact students’ social-emotional learning
(SEL), diminish absenteeism rates, and incidents of
suspensions and expulsions.   Hispanic educators are an
important subset of this larger category of
underrepresented educators from diverse backgrounds,
particularly in Catholic schools. They serve a significant
number of Hispanic students and families with an
imperative to better serve ਐCȁᨀجى똁⠁䄁ativeCᆐኀ᭠᭠ኀᨐ%y in
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Bright Spot: State of Connecticut 
         Efforts to Recruit and Retain Underrepresented Educators

response to the public sector mismatch, public school
leaders and policymakers have been striving to close the
gap by pursuing a number of innovative strategies and
opportunities. Catholic schools have the opportunity to
learn from these attempts, including empirical research
conducted on attempted interventions, to inform their
own efforts to recruit and retain Hispanic educators in a
research-informed, mission-driven manner. 

Research studies and reports, predominantly focused on
the traditional public and public charter sectors, have
determined that increasing the number of
underrepresented educators, including Hispanic
educators, requires a new and explicit commitment of
strategy and resources. A stronger commitment to this
goal means investing in educator preparation and
formation programs specifically targeting
underrepresented educators, providing intentional
mentoring and induction for beginning educators, and

examining school culture and practices to create
environments that welcome and support
underrepresented educators, regardless of years in the
education profession. 

State education agencies (SEAs), local education agencies
(LEAs), non-profit organizations, and others in the public
sector have led the way exploring and investing in new
strategies and initiatives to recruit and retain
underrepresented educators. For example,
recommendations have informed the creation of new
educator preparation programs and pathways;
scholarships and other funding supports; loan forgiveness
programs; teacher residencies; Grow Your Own programs;
mentoring and induction programs; and other initiatives.   
As Catholic schools look to recruit and retain
underrepresented teachers, much can be learned from
public sector peers who have explored and invested in a
number of strategies and initiatives.

As Catholic educators, we have an opportunity to learn from our public school counterparts. Connecticut (CT) is a state
taking noteworthy efforts to recruit and retain underrepresented educators their public school system. CT uses their
identified shortage-areas,   including high-need areas, supporting students from diverse backgrounds and Hispanic
students like Bilingual Education and Teaching English to Speakers of Other Languages (TESOL), to offer specific
benefits such as loan forgiveness    and mortgage or housing assistance.  Additionally, CT has focused on retention     by
attending to beginning educators and the relationship between their completion of an educator preparation program and
their school-based support via mentoring and induction opportunities. 

These efforts and investment have resulted in an increase in
underrepesented educators in CT. In 2016, the State Board
of Education set a five-year goal to increase the number of
underrepresented educators in CT school by 10% by 2021. In
May 2021, the governor announced that the goal had been
met,   with individual districts with higher percentages of
underrepresented students, such as Hartford, attaining a
much higher percentage. As of 2021, Hartford has at least
27% underrepresented educators in schools across their
district.   Unfortunately, the CT report does not break out
the statistics by stating the improvement in the number of
Hispanic teachers. 

While these efforts in CT strive to close the mismatch gap between underrepresented students and educators in the
public sector, broader systemic needs remain, especially when looking across the nation. A comprehensive commitment
to diversity is needed at all levels, but particularly by those in systems-level leadership positions.   This call equally applies
to those in leadership in the US Catholic education system at the local, (arch)diocesan, and national levels.
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Bright Spot: Cultivating Talent in Partnership: The Two-Way Immersion
Network of Catholic Schools (TWIN-CS)

Developed in 2013 by faculty in the Lynch School of Education and Human Development at Boston College, the TWIN-
CS network has grown from 12 original members to 22 member schools across the US. While many schools are Spanish-
English programs, the Network also has a Mandarin-English school, a Lakota-English school, and one that is both
Spanish-English and Mandarin-English. Two-way immersion and dual-language instruction is utilized in a number of
educational settings; however, the TWIN-CS network is unique in
ednicؔ耏퀛ᜀꀚဖ ‑ꀗꀖ倖倏퀑逗ꀚဏ퀛怞 ŷᘧ‏�퀀



Section I: 
The Vocation and Identity of a Hispanic Teacher / School Leader



The Hispanic Teacher and Leader in Catholic Schools

The 62 million Hispanic people living in the US are as
diverse as any ethnoracial group in the world. They
represent a tapestry of races, ethnicity, customs, academic
trajectories, income levels, cultural traditions and even
languages. Their profiles and identities in the US are very
much defined by their roots – the US, Latin America, the
Caribbean, Spain – , with salient differences deriving
from place of birth and generational background. About
two thirds of Hispanics are US born (67% in 2020). Nearly
20 million are immigrants. Their indigenous, Latin
American, African, Caribbean, European and North
American backgrounds come together to give birth to new
ways of being American,  shaping how they are integrating

into the larger US culture and how they nurture their
spiritual lives.

Our study sample, i.e., Hispanic PK-12 educators in
Catholic schools in the US, reflects this rich tapestry.
Despite the diversity of Catholic educators who
participated in our study, our research data highlights
some important commonalities 1) the vocational call to
Catholic education, 2) the motivational factors for
working in Catholic schools, and 3) the evolution of
professional identity. We begin with a descriptive
overview of the Hispanic Catholic school teacher and
leader, then expand on the identified commonalities by
drawing from the voices of participating Hispanic
Catholic school educators. 

We begin with a profile of the 142 responding Hispanic
Catholic school teachers. The overwhelming majority of
these teachers self-identify as Catholic (97%) and are
predominantly female (81%). Thirty-seven percent are
under 40, 67% are married, a majority have children
(66%), a handful have grandchildren (15%), with 42% of
them enrolling their children or grandchildren to attend
the same Catholic school where they teach. Study
findings also indicate that Hispanic teachers in US
Catholic schools are highly qualified and well-educated:
they have an average of 13.7 years of teaching experience,
97% have bachelor’s degrees, 58% have master’s degrees,
and 10% have doctoral degrees. Forty percent of the
teachers are foreign born, with Mexico, Colombia, and
Cuba cited more frequently as countries of origin. 

While we know that 9% of all public school principals are
Hispanic, only 7% of principals in Catholic schools self-
identify as Hispanic.  Of the 143 school leaders that
participated in our study, the vast majority self-identify
as Catholic (96%). Two-thirds (67%) self-identify as female
and 65% as married. The majority of Hispanic Catholic
school leaders have children (92%) or grandchildren
(20%), with 47% of them registering their children or
grandchildren to attend the same Catholic school wŊedۨ
tĀȀ
ieaders hø e fĀ
tĀȀ
œ
؀
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http://www.amazon.com/Wishful-Thinking-A-Seekers-Aɬ�﷬����/dp/0060611391




compensation through a retirement pension from previous
experience in the public school system. Sixty-eight percent
of leaders feel they are fairly or well compensated, on
average making over $70,000, and 43% indicated their
salary “does not influence” or “slightly influences” their
motivation to work. 

While salary might not be the top driving motivation for
many Hispanic educators, it cannot be ignored. The survey
responses indicate that it still may be an important factor in
being able to retain teachers and leaders in Catholic
schools. Although there are a number of conditions that
impact educator turnover and retention, the importance of
salary should not be discounted.

"My career is about kinship...accompanying my
students on their life’s journey."

Evolution of professional identity

Professional identities are multifaceted, with different
components interwoven; family, ethnic origin, academic
background, and occupational experience are all part of the
mix.  Research on how Hispanics define identity has found
that this population is inevitably influenced by two major
paradigms: (a) identity as influenced by political and racial
discrimination; and, (b) identity as influenced by family,
community/class and religion. 

Much of the research about underrepresented teachers and
leaders in the field of education highlights that many enter
the field with the motivation to work with minoritized
students.   HowȀجىꦐኀ࿐ᨐᆠᒀCᜁ瀁℀
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Central to this engagement is the connection between
increasing student learning by leveraging the impact of
student identification with native culture and language.
When Hispanic students are guided and supported by
Hispanic teachers and school leaders, they can leverage
the gift of confianza —that is, establishing the trust and
consequent willingness to share information with others
— to strengthen the teacher-student relationship that is so
integral to student success.   We also see that the
transformative power of those relationships translates
into increased student representation in gifted programs
at the national level.

“We need partnerships with communities, bringing in guest
speakers, things like that… so숀
co⢶ioee thateprs,่ip iŶņo rawłpöo r᐀                                                           nsconfi退‏퀗�᧦Ɛမᅺnfi退 ‖倔퀖‒耀‛怗관‑ꐙꀑ耒耀‛�怙怗ꀑꀀ⤔ရᶺ逛怀c�‖倀‗fi退‏퀗�မ⃠‏퀛怔퀑ꀒ耒耀‚逗가Đ‚ᄀc��ထꐀi退遭ėcon耖偮ကꅓ䠀جى똀ȁ⠁⠀Ȁँ竂ꄠȁ瀀ضيȁᨅجى瀚䘁爀Ȁجىᨀȁᨀجى攚�conf炲耒萙t䆞䆞ưlatiost꜁ꇠجى䤆�ȁ瀁⠁—�鄙ā鸀Ȁ䴁�黂괐ȁ䴁똁䴁码똁䴁瀁䅁鸁뀔�ȁ䄁ꄁ⡠竂conf怔怔耛i肗ꀚሖ‒耀‛怔耏�ᐙ炲f怔퀗뀛愀‑通ဗꀚ途��ᰀ٠lar�Ƣpund鹥tƺ숀ꙷ꙱攆ꙷ꙱꤁똀



One example of an archdiocesan system engaging in preparation and formation specifically for Catholic school
educators, including Hispanic educators, is the Archdiocese of Philadelphia. With a teacher shortage on the
horizon, the Catholic Schools Office created a residency model, entitled the Archdiocese of Philadelphia Catholic
Residency Program, in partnership with a local Catholic university, Immaculata University, to offer a cost-effective
pathway to preparation and formation to teach in Philadelphia Catholic schools. Supported by local foundations, the
model involves initial coursework and training with extensive coaching once educators enter the classroom while
continuing their courses at Immaculata and other formation through the Archdiocese.

This model, currently supporting 40
residents in 25 schools, mirrors
residency pathway options across the
country in which new educators
begin with an intensive intro

https://aopresidency.weebly.com/


Section II: 
Pathways into Catholic Education





becoming an educator at the Catholic school where they
work. Considering nearly half of participants indicated
engagement in parish life as a pathway to working in a
Catholic school, parishes and Catholic schools have an
opportunity to create grow-your-own programs by
strengthening relationships between parishioners and
school personnel.

When asked whether they were engaged in activities at
their Catholic parishes, an extraordinary 85% of
respondents say that they attend church regularly. About
11% serve as catechists in their parishes, about 6% are
involved in Bible study groups, and about 6% teach Rite of
Christian Initiation of Adults (RCIA). Nearly 29% serve as
Extraordinary Ministers of Holy Communion, about 16%
as lectors and about 9% are members of a choir. 

As of 2020, there were 16,703 Catholic parishes in the US,
and only a little over a quarter of these parishes (26%) offer
Hispanic ministry.   A very small percentage of
respondents in the study (2%) indicated they are directly
involved in Hispanic ministries, 17% indicate that they
collaborate with someone in their (arch)diocese whose
work focuses on Hispanic ministry. If more parochial and
diocesan offices of Hispanic ministry were to make a
stronger effort to collaborate with Catholic schools, it is
possible that more Hispanic educators in Catholic schools
would be open to collaborating with their projects.
Increased collaboration also bears the possibility of
unifying and streamlining the messaging and outreach
needed to recruit and retain Hispanic children, families,
and educators within Catholic school communities.

Parishes can play a major role in identifying, recruiting,
and mentoring Catholic school educators. Parish leaders
have an opportunity, and perhaps the responsibility, to
attract educators from within the parish community. This
hope, however, is curtailed by the fact that a large numbering,





Section III: 
How Catholic Schools and (Arch)Dioceses Support Hispanic Teachers
and Leaders  









While making connections with educators across various
educational sectors can provide valuable pedagogical,
emotional, and psychological support, spiritual support
anchored in the Catholic tradition can be provided only
within the Catholic spaces. Practices of spiritual
accompaniment and discernment have the potential to
amplify system-level support and collaborative
professional opportunities. For educators to feel
supported not only during their first year, but throughout
their career, an emphasis on relationships within a school
community across the (arch)diocese and across
educational sectors is critical. Investing in the expansion
of an educator’s social network is necessary to support
educators in their personal and professional growth.
Doing this for Hispanic educators in Catholic schools
creates opportunities for connection, increasing the
potential to impact their retention in Catholic educational
institutions. 

Onboarding & First-Year Supports 

Participants in our study reflected upon onboarding, also
known as the orientation, process, and additional support
that they were provided during their first year. Examining
these practices gives us a glimpse into Hispanic teachers’
first days in Catholic school communities as well as into
the ways they received professional assistance throughout
the first year. 

During the onboarding process, 83% of study respondents
indicated that they interacted with school leaders. The
majority noted that the focus of these orientation days was
primarily on developing an understanding of the
foundational purpose of working in a Catholic school and
building relationships. 

School leaders often begin the orientation process with an
overview of the school’s mission and vision, along with the
values the Catholic school community embraces. These
foundational guideposts allow leaders to develop a shared
understanding of the why of Catholic education with all
faculty, new and returning. When reflecting back on their
first year of teaching, over three-quarters (78%) of
Hispanic educators responded that their leaders took the
time to help them understand this shared purpose.

Among the practices considered of great value were the
introduction of new teachers to other faculty members
(90%), community building exercises (46%), and a faculty
retreat (32%), all of which helped Hispanic educators in the
school community get to know one another better. Such
relationship building exercises instill a strong sense of
belonging in, something that is often perceived as a
challenge among Hispanic Catholic educators, particularly
in PWIs. Research has found a strong correlation between
teachers’ feelings of belonging and job satisfaction,
increased job performance, and greater retention.  
 Further, teachers’ feelings of being valued are often in
alignment with their feelings of being supported by their
school leaders as well as the development of positive
relations with colleagues and parents. 

Hispanic first-year teachers ranked receiving regular
communication and feedback on classroom teaching
instructional as the highest additional support they receive
in Catholic schools for. Similar to what happens in other
educational sectors, only a few teachers in the study
received additional time as a support structure, such as a
reduced teaching schedule for additional preparation time
or release time to participate in support activities for new
teachers. While many leaders would be interested in
allowing for such time, the inability to provide it likely
reflects the thinly staffed composition of Catholic schools,
lacking additional personnel to cover classes and financial
resources to compensate them.
爐ሐᓐ᭠ᓐហᜀ࿐ᙐC᧠ኀᨐ᪐ហᜀᜀኀᙐḐ





The interviews conducted as part of this study
demonstrate the importance of personal relationships in
the process of building bridges, and that gente puente are
essential in the professional path for Hispanic educators -
and others. Hispanic leaders in Catholic schools see
themselves as gente puente —mentors, survivors, learners,
or a combination of all of these. They have learned to
compensate for stigmas and biases, learned to navigate
the predominantly white environment in which they have
been educated and work, and serve as ambassadors for
Hispanic people. 

Affirming their Hispanic and professional identities,
grounded in a profound sense of mission, Hispanic
leaders are instrumental in creating thriving school
environments where Hispanic students, families and
educators feel at home. Hispanic teachers in the classroom
exercise their calling to be gente puente by serving as
mentors and increasing the possibilities of achievement
for underrepresented students. Their presence allows
them to serve as role models, teacher encouragers, and
mentors to other educators and underrepresented
students.   Their presence and contributions can
counteract unfortunate and harmful stigmas imposed
upon Hispanics and other minoritized communities in the
US.

Three out of four Hispanic teachers in our study see
themselves as gente puente for other Hispanic families
(85%), students (83%), and fellow teachers (75%). Among
Hispanic school leaders, this percentage is even higher
because they see themselves as bridge builders for
Hispanic families (91%), students (85%), and fellow teachers
(65%). As Hispanic leaders embrace their identity as gente
puente, they realize the impact they have on future
generations of Hispanic teachers and leaders.

“I see in the Hispanic teachers in my diocese the hopes and dreams
of my own relatives who came from another country to make a
difference for themselves and their loved ones. I intentionally
develop personal bonds with these young Hispanic teachers, to
mirror their aspirations and potential. By showing them a
window of possibilities and laying down the opportunities before
them, we are creating a pipeline for cultivating talent in our
diocese.”

-Andrea, female Assistant Superintendent, Mideast
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"I intentionally develop personal bonds with
these young Hispanic teachers, to mirror their
aspirations and potential. By showing them a
window of possibilities and laying down the
opportunities before them, we are creating a
pipeline for cultivating talent in our diocese.”
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Bright spot: Alumni Engagement
Growing Talent through Graduate Support

An opportunity Catholic schools have to grow-their-own talent is to remain connected to their alumni through formal
Graduate Support Programs. Provides mentorship, career advising, and academic support during high school and
college years, Graduate Support Programs are key features of schools in the Cristo Rey Network and Nativity Miguel
Coalition.

One NativityMiguel school, Notre Dame Academy, located in Milwaukee, WI is also part of Boston College’s Two-Way
Immersion Catholic Schools Network (TWIN-CS) — a network of 22 dual-language Catholic schools across the US.
Notre Dame Academy graduate support personnel intentionally remained connected to their young bilingual alumni. 
 This school, founded in 1996 as an all-girls middle school, saw its first graduates go on to complete college in 2004.
The school has since expanded to serve 3-year-old kindergarten through 8th grade. At Notre Dame Academy the
graduate support personnel has a program to accompany graduates throughout high school and college. 

"Our single best tool for recruiting talent, particularly teach  ���(�à���à��� �•�Ð����� �€�Ð�`� � �P���•� �à�Ð��� � a � � � �`�����



Section IV: 
Hispanic Catholic School Leaders as Agents of Transformation for Church & Society





of high-quality Catholic school teachers and leaders. These
are areas where integrating the language of vocation could
enhance the work of Hispanic educators in Catholic
schools. The majority of Catholic school leaders in this
study reported that they received some formal training
and support to assume leadership roles. When examining
pathways for leadership development, 30% of responding
Hispanic teachers indicated that there were specific
programs for educators like them to move into leadership
or administrative positions. However, the majority (70%)
indicated that their schools did not have sufficient roles
that cultivated leadership skills beyond regular teaching
responsibilities. Schools need to engage in more concerted
efforts to invite Hispanic teachers into leadership roles,
including assistant principals and department chairs.
Doing this will empower more Hispanic educators called
to leadership to fulfill their vocations and signal a
commitment to diversify leadership in Catholic schools.

Within Catholic schools identified as committed to
cultivating educational leadership, 48% of study
respondents indicated that they actively recruit Hispanic
educators for leadership positions. This is promisā꤆�



The Making of a Hispanic Principal

Step 1: Understanding the Context and Motivations 
The Hispanic Catholic school leaders who participated in this
study were less likely than their Catholic school teacher
counterparts to have other Hispanic teachers or leaders as
role models: 42% and 60%, respectively.

Why this matters: More research is needed to better
understand how expanding the presence of Hispanic
teachers and leaders in Catholic schools increases the 
likelihood of Hispanics, motivated by their own ethnic and
cultural heritage, discerning a vocation to serve in Catholic
education. Research on culturally-based models of teacher
mentoring suggests that there are both relational and
pedagogical benefits to be gained from support and
formation within the context of shared heritage.
Additionally, differentiating between role models and
mentors in the formative pathways of Hispanic educational
leaders in Catholic schools is crucial. It is common for female
Hispanic educational leaders in public schools to have role
models who tend to reflect their gender and ethnicity, while
their mentors, who taught them a range of specific skills,
tend not to reflect those same characteristics.





http://www.ucceconnect.com/


National Organizations and Conversations. There is a
growing number of conversations in the US about how
current Catholic ministerial and educational structures
can better meet the needs of the Hispanic Catholic
community. Such is the case of the Fifth National
Encuentro of Hispanic Ministry, convoked by the US
Conference of Catholic Bishops (USCCB), and Raíces y
Alas, convoked by the National Catholic Council for
Hispanic Ministry (NCCHM). The National Association of
Catholic Diocesan Directors of Hispanic Ministry
(NACDDHM) has been consistently vocal about advocating
for more presence and support of Hispanic children and
youth in Catholic educational institutions. Yet, these
efforts are led mainly by Hispanic Catholic leaders who do
not always participate in larger conversations about
Catholic life and Catholic education in the country. Also,
while much emphasis is placed on the recruitment of
Hispanic children and the support of their families in
Catholic education research and practice, rarely does the
conversation focus on the urgency of mentoring and
supporting Hispanic teachers and leaders in Catholic
schools. There is a need for more integrated conversations
that involve the above efforts in closer collaboration with
the NCEA, the USCCB Committee for Catholic Education,
the work of Catholic colleges and universities, and the
various other ministerial and educational organizations
that advocate for a better experience in Catholic schools.
Such conversations must bring to the center the
cultivation of Hispanic teachers and leaders in Catholic
schools.

Philanthropy. There is no doubt that Catholic education in
the US thrives in large part thanks to the generosity of
countless individuals, communities, and foundations. For
the foreseeable future, philanthropy will continue to play a
major role in sustaining the vitality of Catholic schools.
Many philanthropic efforts have made it possible for
Hispanic children and their families to join Catholic
schools across the US. Others have ensured that Catholic
schools remain open and vibrant in locations where
Hispanics are highly concentrated. One area in which
there is more room for philanthropic investment is the
formation, support, and mentoring of Hispanic teachers
and leaders who are already in Catholic schools or are
discerning to serve in this role. Such investment can
happen in various ways: scholarships for teacher and
leader preparation, grants and programs to boost salaries
and benefits to move to parity with other sectors,
retention programs and other efforts including intentional
professional learning and professional development
opportunities. University and research institutes can also
assist by undertaking further research on Hispanic
teachers and leaders in Catholic schools. In addition, well-
designed diocesan programs to recruit and retain
Hispanic teachers and leaders can be verǢto bead



Emerging Insights
Toward a Constructive Conversation





Signs of Hope Associated with the Presence of 
Hispanic Teachers and Leaders in Catholic Schools

1. During the 2021-22 academic year approximately 14,612 Hispanic teachers and leaders are serving in the 5,981
elementary and secondary Catholic schools in the US. They represent 9% of all teachers and leaders working in
these educational institutions.

2. About 97% of Hispanic Catholic school teachers and 96% of Hispanic Catholic school leaders participating in the
study self-identify as Roman Catholic. Eighty-five percent (85%) of study participants attend church regularly and
are involved in church life. For 47% of participants, their religious identity is a motivation to work in a Catholic
school. About 21% of Hispanic teachers and leaders in the study are considering further ecclesial service as priests
or vowed religious.  

3. Hispanic teachers and leaders generally share a deep sense of vocational calling to serve others and a sincere
desire to make a difference in the world. While equitable financial compensation remains a concern (73% have
considered this as a reason for a career change), especially since two thirds are married (67% of teachers and 65% of
leaders) and are raising families, the vast majority named other values grounding their vocation: 98% of
participants feel that being a Catholic educator allows them to contribute to the common good and 82% “absolutely
agree” that what they do ultimately makes the world a better place. For these reasons, many stay in Catholic
education.

4. About half (48%) of Hispanic teachers and leaders participating in the study indicate that they actively engage in
advocacy on concerns related to the Hispanic community such as food security, access to education, immigration.
About 40% also advocate for high quality education for public school students.

5. Hispanic teachers and leaders are highly diverse. About 40% of Hispanic teachers and 27% of Hispanic leaders in
Catholic schools are immigrants, with a rich heritage from nearly every Spanish-speaking nation, mirroring the
backgrounds of students and families in their communities. Their presence enriches the Catholic educational
experience in the US with important global perspectives.
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