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1innovative and inclusive internationalization 

FOREWORD

It is our great pleasure to present the fourth annual 
Proceedings of the WES-CIHE Summer Institute 

on Innovative and Inclusive Internationalization, a 
joint initiative of World Education Services (WES) and 
the Center for International Higher Education (CIHE) 
at Boston College. Following the unfortunate cancella-
tion of our 2020 Summer Institute, due to the COVID-19 
pandemic, we were determined to hold the event as 
planned in June 2021. �e Summer Institute has always 
been an in-person event, but – as we watched the global 
trends in the pandemic through the winter and spring 
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as a living document, is forward looking, and its princi-
ples are organically evolving as the Treaty is applied to 
new issues and situations (Te Puni Kōkiri: Wellington, 
2002). �e Treaty, one could suggest, is in fact a 
cross-cultural partnership agreement between the 
Māori/Indigenous and the Crown/non-Indigenous. 
Central to the spirit of the Treaty are the concepts of 
mutual bene�t and reciprocity, which underpins the 
principle of equal partnership (Te Puni Kōkiri: Wel-
lington, 2002). Hudson & Russell (2009) argue that the 
notions of reciprocity and mutual bene�t are of para-
mount importance when operationalizing Treaty prin-
ciples in research. �ey advocate for an 
outcome-oriented understanding of the Treaty princi-
ples rather than one that focuses on process/engage-
ment. �eir interpretation necessitates respect and 
recognition for indigenous cultural knowledge and tra-
ditions (including rights, cultural values, norms, prac-
tices, language), control over the extent of research 
involvement and process by Māori, active protection 
for Māori rights and ensuring real bene�ts to Māori 
groups in a fair manner (Hudson & Russell, 2009). In 
other words, all interactions require a genuine concern 
for both parties involved, the willingness to engage re-
spectfully and in good faith, and to negotiate without 
subsuming each party’s values, rights, and needs (Te 
Puni Kōkiri: Wellington, 2002).

�ere is an increasing voice demanding cultural 
respect, acknowledgement of contextual problems re-
sulting from dominance, validation of plural knowl-
edge systems and the people of these systems, 

Introduction
Aotearoa/New Zealand in its current form was found-
ed on Te Tiriti o Waitangi/Treaty of Waitangi (�e 
Treaty). Despite the ongoing discussions about its im-
plications within a New Zealand context, it is accepted 
that partnership, participation, and protection are the 
key Treaty principles identi�ed thus far, and they must 
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Conclusion
�e Treaty is an active document. It demands actions: 
recognizing historical and current contexts (eg. social, 
cultural, political, economic) and devising solutions 
collaboratively. It has the potential to build an alterna-
tive truth through education – a humane and compas-
sionate one – to the current neoliberal capitalist view. 
Internationalization is commonly accepted as a dy-
namic process where an international dimension is in-
corporated into the workings of tertiary education in 
response to globalization (de Wit, 2020; Jiang, 2010; 
Lumby & Foskett, 2016; Zha et al., 2019). Ethical inter-
nationalization, on the other hand, requires collective 
e�orts, and a genuine desire, determination, and will, 
to empower all. In this sense, the spirit of the Treaty has 
much to o�er New Zealand universities in their inter-
nationalization e�orts, as it impacts on research, cur-
riculum, intercultural engagement, and pedagogy.

Further, the notions of reciprocity and mutual 
bene�t embedded in the Treaty can guide New Zealand 
universities to consider how they engage with their in-
ternational partners (eg. institutions, academics, stu-
dents) and progress in an ethical manner to avoid 
building “a thriving and globally connected New Zea-
land through world-class international education” 
(New Zealand Government, 2018) at the expense of 
those who are less privileged and/or historically subju-
gated. In return, New Zealand universities have the po-
tential to lead in (ethical) international education and 
exemplify prospering through collaboration and diver-
sity: “Nā tō rourou, nā taku rourou ka ora ai te iwi: 
With your food basket and my food basket, the people 
will thrive”.
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collaboration instead of competition, and responsibili-
ties to global communities when conceptualizing inter-
nationalisation (Buckner & Stein, 2020; Dawson, 2020; 
Healey, 2017; Hoey, 2016; Stein, 2016). �e (re)inter-
pretation of the Treaty principles is useful in the con-
text of international education, as there is a growing 
appetite for ethical internationalization. For instance, 
Hoey (2016) suggests eight ethical principles for build-
ing a higher education partnership, a�rming the sig-
ni�cance of authenticity, equal partnership 
(outcome-focused), positive regard of di�erence, col-
laborative e�ort, and assuming a position of ignorance 
(i.e. non-expert). Lumby & Foskett (2016) also endorse 
the not-knowing stance and urge universities to adopt 
this view to negate cultural and epistemic dominance. 
de Wit, on the other hand, incorporates intentionality 
and impact/outcome into his de�nition of internation-
alization (de Wit, 2020).

�ese understandings depart from a process-fo-
cused position and highlight the human consequences 
of internationalization (Buckner & Stein, 2020; de Wit, 
2020; Jiang, 2010; Lumby & Foskett, 2016). Coinciden-
tally, the spirit of the Treaty mirrors this sentiment. 
One could infer that, at the heart of the Treaty, is the 
recognition of diversity, collaboration, and equality. 
Furthermore, while the Treaty deals with a New Zea-
land context speci�cally, the underlying spirit of the 
Treaty can be applied to New Zealand universities’ in-
ternationalization e�orts onshore and abroad, as the 
universities are both ‘indigenous’ and ‘the other’ simul-
taneously in this context. By applying the Treaty princi-
ples in academic exchanges and research, one could 
contend, a space is created for the exchange of knowl-
edge(s) and ongoing dialogues for developing plural 
epistemologies and ontologies (Hudson & Russell, 
2009). It paves the way for building solidarity and de-
veloping an ‘ecology of knowledges’, where multiple 
forms of knowing and knowledge coexist, to respond 
to the planetary issues (such as poverty, inequality, cli-
mate change) that confronts humanity (Dawson, 2020; 
Smith, 2012). Simply put, the spirit and principles of 
the Treaty provide an alternative discourse to the 
neo-liberal one, o�ering an inclusive model of think-
ing, being, and acting; collectively, this will empower 
New Zealand universities to work more e�ectively lo-
cally and globally.
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nity limited to a few students and scholars – has been 
the main pillar of internationalization. In this context, 
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of unprecedented change, searching for solutions that 
require international collaboration, internationaliza-
tion will continue to be a strategic part of higher educa-
tion. As some scholars have already stated, 
internationalization is not a goal in itself, but a means 
to a greater goal. It should be seen as a tool for positive 
change in both higher education and society. In that 
sense, addressing social engagement as part of interna-
tionalization strategies is a way to challenge current 
practices and the mainstream view of internationaliza-
tion. In doing so, a move in the direction of more inclu-
sive internationalization for all is inevitable.

References
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aimed at global social justice: Brazilian university initiatives 
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caçao Temática Digital, 22(3), 567-590.

tives. Recommendations to overcome this barrier in-
clude tracking existing social engagement initiatives 
that overlap with internationalization e�orts to strate-
gically build on them. 

Second, internationalization and social engage-
ment should not be seen as independent and compet-
ing areas. �erefore, it is essential to establish better 
communication between the o�ces in charge of these 
areas to create synergies. Finally, these initiatives 
should be valued and recognized by institutional lead-
ership and through policies of higher education institu-
tions. Providing institutional support is fundamental to 
ensure that the integration between internationaliza-
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important to note that institutions must pay to join the 
IAU, which is a limitation to its representativeness.)  

 IAU member webpages were searched for SDG 
content. Webpages are data repositories, while also a 
form of marketing to internal and external stakehold-
ers. �us, they are an ideal site to investigate how insti-
tutions infuse their own meaning into the SDGs and 
signal that meaning outwards. Every IAU member 
webpage was searched, using both search engines and 
institutional search functions, for explicit SDG content. 
�ose institutions without SDG content were excluded 
from the sample, as were institutions whose content 
was not in English or could not be easily translated into 
English. SDG content in English by non-English medi-
um institutions suggests that the content is targeted to 
a speci�c audience and reinforces the notion that the 
SDGs are being used as a signal. In all, 96 institutions in 
46 countries were included in the sample.   

�e totality of each included institution’s SDG-re-
lated online content was reviewed and numerically 
coded by two reviewers across six institutional priori-
ties (equity, recognition, internationalization, engage-
ment, environmental, modernization) and �ve 
institutional functions (research, education, service, 
operations, and entrepreneurial). �e priorities repre-
sent the values that institutions attached to the SDGs, 
while the functions represent the speci�c types of insti-
tutional activities that are linked to the goals. Ratings 
considered both the level at which SDG-related content 
was present (e.g. strategic plan versus a singular activi-
ty) and the extent of the SDG-related content (e.g. de-
tailed information versus a passing reference). Webpage 
content was considered for multiple linkages. For ex-
ample, SDG content on the webpage of a research unit 
investigating anti-pollution measures would receive a 
rating on the environmental and research indicators, 
but if the language of the webpage linked anti-pollution 
measures to environmental justice, then it would also 
be rated on the equity indicator. 

�is paper represents a �rst step toward the study’s 
goal of social cartography. Ultimately, the numerical 
codes will be used as coordinates to map institutions 
across the indicators. At this stage in the study, the in-
dicator scores have been evaluated to discover points of 
tension and alignment in the way institutions signal 
with the goals. 

valuable to higher education institutions because, as a 
single signal, the goals allow universities to speak to 
both demands by conveying their quality and their in-
tentions. For example, in a recent survey of 178 institu-
tions, 65 percent reported that alignment with the 
SDGs had “positively in�uenced the image of the insti-
tution by showing its contribution to global and local 
wellbeing” (SDG Accord, 2020, p. 7). �e Times Higher 
Education (THE) Impact Rankings clearly exemplify 
the signaling power of the goals as well, by making in-
stitutional behavior (i.e. alignment with the SDGs) a 
measure of institutional quality. 

In addition to demonstrating institutional impact, 
the SDGs are a mechanism to capture new demand and 
funding streams (SDSN Australia/Paci�c, 2017). �is 
means that the SDGs can be useful for institutions 
jockeying for resources in a competitive global higher 
education marketplace, because those universities that 
successfully signal with the SDGs have the potential for 
�nancial gain. �erefore, the goals are a signal in ten-
sion, both in meaning and in use, as they represent 
contribution and competition.  

�is study turns to social cartography for its po-
tential to visualize these tensions and contradictions 
(Stein et al., 2016; Andreotti et al., 2016) to explore the 
meaning of the SDGs in global higher education. Ulti-
mately, this study will map how universities signal with 
the SDGs against di�erent contextual factors, such as 
region, institutional ranking, and national wealth. �is 
research contributes on two levels by providing data as 
to how the SDGs are being used by institutions, while 
also attempting to “link higher education with a diver-
sity of perspectives about development” (Stein et al., 
2019, p. 292) by representing what meaning institu-
tions worldwide make of the SDGs. 

Methods
�e sample was drawn from International Association 
of Universities (IAU) member institutions. �e IAU 
was selected because its membership was considered 
more likely to engage with the SDGs, since the IAU has 
direct ties to the UN as “the voice of global higher edu-
cation to UNESCO,” and also launched a “global clus-
ter” focused on achievement of the SDGs (International 
Association of Universities, n.d.). Additionally, the IAU 
bills itself as the most globally representative university 
association, which was appealing for this project. (It is 





10 center for international higher education  |  perspectives no. 19



11



12 center for international higher education  |  perspectives no. 19

institutions, the ability to learn, collaborate and devel
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the recruitment of highly quali�ed foreign faculty. 
Other internationalization strategies include a strong 
emphasis on global publication, widespread use of in-
ternational benchmarking, a signi�cant increase in the 
percentage of courses taught in English, and capacity 
building through cross-border education.

�e results show that internationalization helps re-
inforce the capacity of China in terms of educational 
o�erings and human resources for its higher education 
system. Transnational agreements and partnerships 
developed by foreign universities and Chinese institu-
tions are encouraged in order to facilitate the transfer 
of knowledge between foreign and local educational 
institutions. Simultaneously, China’s migration policy 
promotes the temporary mobility of students and 
scholars, while encouraging the return of its nationals 
who have le� to study or to complete their education 
abroad, so as to prevent massive brain drain and, in-
deed, to promote brain gain and brain circulation.

�e award-winning institutions see themselves as 
part of the global academic community and develop 
the necessary infrastructure to support comprehensive 
internationalization (Hudzik, 2011). Chinese research 
universities are key points of international contact and 
involvement linking the Chinese higher education sys-
tem with the larger global knowledge community. In 
Rogers’ (2003) terms, they are early innovators who are 
rewarded for their success in internationalization. In 
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Jones, 2018) focuses on students and sta� who do not 
travel. However, the above-mentioned examples of ex-
clusion lead us to consider not only non-mobile stu-
dents and sta�, but also the inclusion of international 
students and sta� who have moved to our campuses.  
Most universities have embraced an increase in IFMs, 
but that is a vacuous strategy by itself. As Altbach and 
Yudkevich (2017) mention, IFMs are the drivers of in-
ternational consciousness at universities, and a more 
systematic approach towards their satisfaction and in-
tegration is required. 
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Limited resources (sta� training and scholarships), 
favoritism and political a�liation were identi�ed as 
major factors a�ecting the implementation of organi-
zational policies related to diversity and inclusion.

Conclusion
National regulatory policy exists to guide HEI inclu-
sion and diversity policy, but institutional arrange-
ments to comply fully are not in place to ensure e�cient 
implementation, thus creating unnecessary challenges. 
Newly established institutions are not adequately sup-
ported to implement policies and systems for a smooth 
take-o�.

Recommendations
From the above, the study recommends the enforce-
ment of policies at the institutional level. Institutions 
should be supported to develop a stand-alone, compre-
hensive policy for inclusion and diversity. �is will as-
sist in achieving the goal that all persons with the 
requisite quali�cations and cultural backgrounds be 
included in the operations of the institution.

Strategic planning must also be adopted. Institu-
tional policies are the bedrock on which the vision and 
mission of every institution are achieved. Planning to 
have the needed policies in place is critical for the con-
tinuous growth of every institution, especially new 
ones undergoing transitions, as observed by Aspvik 
and Aspvik (2017).

HEIs, especially in sub-Saharan Africa, must ap-
preciate the unique role of inclusion in higher educa-
tion governance and administration as postulated by 
Bratton and Gold (2017). Students as well as marginal-
ized and minority groups are to be included in major 
decision-making (Addo, Asamoah, Nuako et al., 2021).  
�ere is a need to put in place human resource plan-
ning to build capacity for all sta� to appreciate inclu-
sion, as observed by Luthans and colleagues (2015).

Policy evaluation is key to ensure e�ective imple-
mentation. Establishing systems to check whether pol-
icies are being achieved is pivotal.  Society keeps 
evolving and therefore, constant reviews of policies 
and, in some cases, alignment of policies is essential to 
create resilient institutions. 
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Over the last 20 years, protracted con�icts across 
the globe have fueled a tidal wave of forced dis-

placement, pushing millions of individuals into ex-
treme poverty and cutting o� access to education, 
particularly at the tertiary level. Of the 26 million dis-
placed individuals worldwide that are formally classi-
�ed as refugees, only three percent have access to 
higher education (UNHCR, 2020). �is lack of access 
contributes to a more challenging social and economic 
integration process once a displaced individual settles 
in a host country, the consequences of which can in-
clude extreme poverty and health issues (Arar et al., 
2020; Baker et al., 2019; Schick et al., 2016; Łukasiewicz, 
2017). 

Given the Biden administration’s recent proposal 
to raise the US refugee admissions ceiling to 125,000 by 
2022 (Lee & Watson, 2021), the US higher education 
system must be prepared to address the challenges fac-
ing the growing population of displaced individuals 
that settle within our borders as refugees. One of the 
most signi�cant challenges facing refugee applicants to 
higher education is the “information barrier” – the cul-
tural, linguistic, and institutional obstacles that prevent 
refugees from accessing information about the educa-
tional systems in their host countries and supports 
available to students from refugee backgrounds (Shakya 
et al., 2010, p. 71). 

Recent research on refugee internet-use and the 
success of online information- sharing platforms like 
IIE PEER (IIE, 2018) indicate that the internet is a cru-
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�is paper focuses on three sources of stress for 
international students in Nigeria, namely academic, 
cultural, and administrative. �e paper also proposes 
recommendations for innovative approaches that 
might alleviate some of the stressful encounters faced 
by international students in Nigeria.  �is paper ad-
dresses one primary research question: How can Nige-
rian universities adopt innovative ways of alleviating 
international students’ stress?

A Review of Stress and Stressors Reported by 
International Students
International students experience stress at varying lev-
els. According to Alharbi and Smith (2018), accultura-
tive stress is one of the most frequent stressors reported 
in the literature. �e psychological capacity of an indi-
vidual, geographic origin, the nature of a society, the 
social attributes of a host people, and language �uency 
are some of the factors that determine the level of stress 
emanating from acculturation. For example, a study 
conducted by Rice and colleagues (2012) found that In-
dian students studying in the United States of America 
displayed a lower level of acculturative stress than their 
Chinese counterparts, for reasons linked to their famil-
iarity with the Western culture as a result of their great-
er English language abilities. Academic, cultural, and 
�nancial stress have also been reported as a great source 
of stress that constitutes mental health concerns for in-
ternational students (Yasuda & Duan, 2002).   

Evidence from the literature also strongly suggests 
that host institutions can play a vital role in dealing 
with the sources of stress for international students 
(Agbeniga, 2017; Alharbi & Smith, 2018, Taylor & Ali, 
2017). 

Methodology and �eoretical Framework
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In the face of a rapidly changing and challenging ex-
ternal environment (Locke, 2021), unstable govern-

mental support and rising xenophobia or even 
nationalism (de Wit & Deca, 2020), it can be challeng-
ing for higher education institutions (HEIs) to remain 
focused on internationalization. �is article explores 
bottom-up reactions to internationalization-hamper-
ing phenomena that have occurred in the midst of such 
recent crises in the case of Poland.

�e View from the Inside 
My study regarding internal factors in�uencing inter-
nationalization was conducted in two stages. First, I 
analyzed the organizational intent and readiness of 
universities to support and promote internationaliza-
tion and to set up the internal framework for its devel-
opment. �is was judged based on statutory and 
strategic documents and their content, and by applying 
the concept of multidimensional discourse analysis 
(Warnke & Spitzmüller, 2008) to the o�cial develop-
ment strategies of universities (Kristensen & Karlsen, 
2018; Soliman et al., 2019). 

Secondly, the perception of internationalization 
among the employees of the universities was analyzed 
by a self-designed online questionnaire. �e question-
naire was �lled out online by 1436 employees of seven 
universities of technology. �e perception of interna-
tionalization was de�ned as a conglomerate of three 
elements: (i) awareness (what is considered as interna-
tionalization); (ii) motivation (what are the expected 
results from international activities and the level of sat-
isfaction); and (iii) engagement (which areas of activity 
are considered as being international).

�e discourse analysis results showed that, al-
though all of the analyzed HEIs include international 
content in their development strategies, it was usually 
done in a very general way and was rarely followed by 
any explicit, speci�c internationalization strategies, 
making an impression of a rather spontaneous and not 
strategically deliberate approach.

�is was well backed by the results of the employee 
perception study, showing high awareness of typical in-
ternationalization features (Sandstrom & Hudson, 
2018) – such as the presence of international students, 
international student and sta� mobility backed by Eu-
ropean funds, and international research publications 
– and ignorance of the elements of internationalization 
at home (IaH) (Beelen & Jones, 2015).  Elements of IaH 
included internal structures, trainings or regulations 
regarding internationalization, international student- 
and sta�-friendly infrastructure, and internationally 
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�eoretical Framework  
�e Systems �eory Framework of Career Develop-
ment (STFCD) was initially developed to explore the 
adolescent career decision-making process. It has been 
gradually modi�ed and extended to a range of student 
groups (Patton & McMahon, 1999). �e STFCD is 
comprised of three key inter-related systems: the envi-
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International experiences can help to improve gradu-
ate outcomes and employability. Students who study, 

work or volunteer abroad are o�en more likely to be 
hired into graduate-level jobs a�er graduation. Howev-
er, only a small number of students can participate in 
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such as accommodation, food, plane tickets, and other 
expenses – are now having their �rst international op-
portunities with virtual internationalization programs.

We hope that this work can contribute to this top-
ic’s discussion and stimulate further research.
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REGIONAL TRENDS AND INFLUENCES 

International student mobility has been an important 
indicator for the scale and scope of internationaliza-

tion of higher education, as well as a great contributor 
to global understanding among students and scholars 
from all over the world. While academic mobility is 
supposed to be multidirectional, there is no denying 
that the United States and China as receiving and send-
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Another key �nding is that the COVID-19 crisis 
re-orders the factors with which Chinese students and 
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Brandenburg, U., & de Wit, H. (2011). �e end of internalization. 
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Globalization shapes higher education, a �eld long 
considered as operating primarily in the national 

sphere.  �e impact of globalization is manifested to a 
certain extent in the construction of a global higher ed-
ucation “regime” or �eld.  In this regime, a growing 
network of international organizations – which is part-
ly dominated by university associations – supports a 
global higher education agenda (Zapp & Ramirez, 
2019). University associations, particularly interna-
tional ones, have grown rapidly since the 1940s (Bran-
kovic, 2018). Among international university 
associations, a surprising number (58 or 59 percent) 
are regional university associations (RUAs), with their 
member universities located within a certain geograph-
ic region (e.g. Europe, Asia). 

�e existence of RUAs seems to be related to the 
phenomenon of higher education regionalization, 
commonly de�ned as the “process of building closer 
collaboration and alignment among higher education 
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Preliminary Findings
A preliminary analysis of the nine regional university 
associations in Asia suggests three main categories of 
activities. Firstly and predominantly, RUAs in Asia aim 
at promoting student, sta�, and faculty mobility among 
member institutions. Seven of the nine associations ex-
amined mention mobility schemes as part of their ac-
tivities. Student mobility programs o�en aim at 
promoting mutual understanding and interaction 
among students in the region. Faculty mobility o�en 
aims at promoting an exchange of ideas through lec-
tures and meetings. In the case of sta�, the mobility 
programs are o�en aimed at enhancing institutional 
capacity. 

Second, RUAs also aim speci�cally at promoting 
research cooperation, through organizing joint re-
search groups, and publishing books and academic 
journals. For example, the Asian Association of Open 
Universities Journal publishes peer-reviewed articles 
on open and distance education. Another example is 

the International Consortium for Universities of Edu-
cation in East Asia (ICUE). ICUE organizes three re-
search working groups to conduct joint research. 

�ird, RUAs organize themed conferences for net-
working and collaboration among their members and 
beyond. For example, the Association of Southeast 
Asian Institutions of Higher Learning organizes con-
ferences to discuss major issues in Asian higher educa-
tion. It is also not uncommon for RUAs to convene 
high-level presidents’ summits to discuss issues in the 
�eld. For example, the Asian Universities Alliance con-
ducts a Presidents’ Forum every year to discuss issues 
pertaining to higher education in Asia, particularly in 
the context of the changing landscape of global higher 
education. 

�e above three types of activities map onto the 
view that meta-organizations aim at improving organi-
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conferences, and research activities. 
While the rationale of improving e�ciency is 

dominant among the RUAs, RUAs also mention the 
importance of identity among their member universi-
ties, such that RUAs themselves seem to play a role in 
promoting or maintaining university identities. Two 
types of identity are common: universities as Asian in-
stitutions, and universities with identities associated 
with their mandates. For example, the Association of 
Christian Universities and Colleges in Asia aims at de-
veloping and maintaining the Christian character of 
their member institutions. Another example is the 
Asian University Alliance, which indicates that the alli-
ance personi�es Asian identity in the educational land-
scape through the strong collaboration among their 
member institutions. �e emphasis on identity is in 
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Is Kosovo’s legitimacy predicated upon the legitimacy 
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trust in universities, funded by the Soros-backed Koso-
vo Foundation for Open Society (KFOS). �ese organi-
zations publish criticism of the higher education sector, 
particularly in relation to the lack of legitimate creden-
tials of professors, the role of publications in disreputa-
ble academic journals used to justify faculty positions 
in national institutions, the lack of budgetary transpar-
ency, the university leadership’s �nancial management 
practices, and con�icts of interest among KAA sta� 
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Bache, I., & Taylor, A. (2003). �e politics of policy resita.9 n7 
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Due to the increasing importance of mental 
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Findings and Discussions 
�ere were four main �ndings. First, despite several 
‘plummets’, the psychological adjustment of interna-
tional students followed a rising trajectory, showing the 
students’ enhanced capability in managing psychologi-
cal issues over time (see Figure 1). Second, three adap-
tation domains are interrelated strongly with each 
other, as suggested by many researchers (Young et al., 
2017; Young et al., 2013). Four critical periods could be 
identi�ed, namely the early, middle, and late stages of 
the sojourn, and the re-entry, which coincided with pe-
riods when the pressure of academic and socio-cultural 
adjustment was most intense. 

 In the early stage, participants rarely mentioned 
cultural shock and generally felt excited about the new 
cultural experience. However, academic adjustment 
appeared to negatively in�uence psychological well-be-
ing. Eleven students were overwhelmed by the require-
ments of study programs (e.g., workload). Some 
students were demotivated by the loss of their old so-
cial networks, theoretically known as ‘social loneliness’ 
(Weiss, 1973), as a student from Taiwan explained:
 

 Well, to be honest, the �rst few weeks I was kind of 
struggling. “Why am I here?” […] I had a job, I 
had a salary and I had good friends [at home]. 

Early Sojourn Late Sojourn Repatriation
Oct 2017 – Nov 2017 Aug 2018 – Sep 2018 Dec 2018 – Mar 2019

Less than 03 months into the 
program

Nearly 09 months into the 
program

Nearly 03 months a�er returning 
to home countries

23 participants 19 participants 13 participants

Table 1 

Figure 1
�e Psychological Adjustment of International Students in UK HE
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edge that some di�erences, in some new cultural con-
texts, may be present.

Intercultural Communication
�is project is located at the intersection of intra- and 
intercultural communication vis-à-vis international 
students and relationships back in their home country. 
International students are expected to have in common 
a great deal of “linguistic and cultural knowledge” with 
their family and friends back home (intracultural); 
however, despite this commonality, they may be living 
through experiences and living in cultural environ-
ments with no analogous context for their friends and 
family (intercultural; God & Zhang, 2019, p. 306). �is 
can result in the student assuming responsibility for in-
tercultural interpretation with intracultural relations, 
as they seek to describe their own identity changes, as 
well as the cultural environment informing their expe-
riences abroad. Many common challenges for intercul-
tural communication, such as language and 
communication style, are generally not assumed to be 
present when communicating with ones’ close friends 
and family (Imamura & Zhang, 2014). However, it is 
important to recognize that the personal change that 
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Beyond personal changes, students may also sim-
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mobility experiences have transformed people´s iden-
tities, gender relations, behaviors and attitudes shaping 
their future life and professional trajectories (Brooks et 



50 center for international higher education  |  perspectives no. 19

Figure 1.
Capabilities/Transformative Learning Theoretical Framework for the Exploration of the Broader Benefits of 
ISM and Scholarship Programs

mobility programs in their particular contexts, linked 
to their national development needs and objectives. 
Moreover, it could contribute by helping to rede�ne 
and expand the vision and rationales of these pro-
grams, by focusing on the individual bene�ciaries and 
the di�erent ways in which they contribute to their 
societies.  
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In both instances, there are di�erent degrees of 
transformation and development of capabilities, de-
pending on the willingness, possibilities and previous 
capability set to engage with disorienting dilemmas. 
Individuals achieve di�erent functionings, following 
di�erent ideas of a good life and in�uenced by their 
community, background, cultural ties and family, but 
also by the lack of social and economic opportunities 
or unfreedoms (Robeyns, 2005).

�ese �ndings show how the CA framework pro-
vides a useful tool to explore the implications of the 
ISM experiences of CONACYT scholarship awardees. 
Transformative learning is not restricted to the di�er-
ent academic practices of international education, but 
also incorporates personal learning in everyday life. 
However, this transformation is possible through the 
interaction with di�erent cultures in unfamiliar set-
tings, where the preconceived paradigms are broken. 
�is transformation only occurs if the individual val-
ues that knowledge and considers that it will enrich 
their life. �is framework can be useful to evaluate the 
long-term outcomes and contributions of outward 
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Gasper, D., & van Staveren, I. (2003). Development as freedom 
and as what else? Feminist Economics, 9
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ability. However, because the studied program is inten-
sive, its overwhelming workload put great physical and 
mental pressure on students and le� limited time to 
search for jobs before graduation. It appears, therefore, 
that attending IDD programs can be an investment that 
includes both bene�ts and costs.

 As NRT argues, international students face signif-
icant barriers when working in host countries. In this 
study, I found that when seeking jobs and working in 
the US, the participants’ career outcomes are a�ected 
by many other issues. In other words, simply attending 
the dual degree program did not guarantee that partic-
ipants would obtain desirable jobs. For example, par-
ticipants’ experiences suggest that US immigration 
policies limit their career choices, forcing them to se-
lect those employers who can sponsor H-1B visas. Ad-
ditionally, their job satisfaction is related closely to 
acculturation to US society, so racial and gender dis-
crimination also impacted participants’ perceptions of 
their career experiences.  

Given the complexity of professional development, 
neither HCT nor NRT can explain international stu-
dent career outcomes completely. HCT assumes that 
the labor market is totally free and meritocratic, while 
ignoring the di�culties faced by international students. 
NRT focuses on the obstacles related to students’ na-
tionalities and cultural backgrounds, but fails to ac-
count for whether and how high-quality education 
might remove these barriers. To investigate the rela-
tionship between international mobility and employ-
ability, scholars and policymakers should conduct 
multi-framework analysis, and more conceptual lenses 
– such as the push-pull model and signaling theory – 
should be included.  

Future studies could also improve the understand-
ing of the impacts of IDD programs on international 
students’ career outcomes according to the following 
aspects. First, researchers could apply quantitative 
methods, involving more students and examining the 
variables that shape their career outcomes. Second, 
comparative studies could be used to compare the ca-
reer outcomes of international students who return to 
their home countries with those who remain overseas 
a�er graduation, investigating the values of degrees ob-
tained from other countries. Finally, scholars could ap-
ply acculturation theory to explore the interactions 

2007). �is dynamic is likely to be even more compli-
cated when multiple degrees are involved, as is the case 
with IDD programs.  

However, this is unclear, as little empirical research 
has examined the in�uence of IDD programs on career 
a-
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between the extent of international students’ cultural 
adoption and their career outcomes. 
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We use a series of linked workshops (collectively 
called a ‘short course’) for instructors to gain the neces-
sary knowledge to implement and sustain change in 
these areas. We sought a multi-disciplinary approach of 
re�ection, sharing, and action to help instructors de-
scribe and actualize tenets of internationalization in 
their teaching and learning practice (UNESCO, 2021). 
Without this, a small group of educators with strong 
internationalization backgrounds and internal motiva-
tion might embed internationalization in their teaching 
practices, however this additional structure increases 
the circle of capable and informed faculty.

Curriculum actualized and experienced is a chal-
lenge, in any discipline or context, regardless of the 
challenges inherent in internationalization. �e short 
course was purposefully designed to emphasize the 
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57innovative and inclusive internationalization 

The rise of nationalistic movements, Brexit, an-
ti-immigration tensions, restraints of academic 

freedom, climate change and the global COVID-19 
pandemic are but a few current examples a�ecting and 
shaping the Internationalization of Higher Education 
(IoHE). Due to these, among other, factors, a shi� from 
internationalization abroad (mobility of students, aca-
demics, sta�, and programs) toward a more ethical and 
qualitative approach presented by the concept of inter-
nationalization at home (IaH) is today “more urgent 
than ever” (de Wit & Altbach, 2020, p. 44). 

�e contemporary de�nition describes IaH as “the 
purposeful integration of international and intercul-
tural dimensions into the formal and informal curricu-
lum for all students, within domestic learning 
environments” (Beelen & Jones, 2015, p. 69). IaH as-
pires to make internationalization endeavors more in-
clusive and provide the bene�ts that arise from 
internationalization to all students, irrespective of 
whether or not they choose to study abroad (Almeida, 
2018; Beelen & Jones, 2015). 

Although most higher education institutions 
(HEIs) acknowledge the importance of IaH, in prac-
tice, IaH remains simply rhetoric at many HEIs (Mari-
noni, 2019). �e reluctance of HEIs to implement IaH 
re�ects the complexity of this task. As Killick and Fos-
ter (2021) state, “embedding global literacy in the 
mainstream curriculum is probably the most challeng-
ing process… and this may be why, it remains the most 
neglected area of internationalization” (p. 14). More-
over, this process requires a comprehensive IaH strate-
gy supported both by top-down and bottom-up 
approaches (Van Gaalen & Gielesen, 2016) and the in-
volvement and cooperation of several stakeholders 
(Beelen, 2018). However, the paucity of such coopera-
tion and connection among stakeholders is o�en de-
scribed as one of the frequent obstacles experienced by 

HEIs impeding IaH advancement. 
�is article o�ers a possible way forward for HEIs 

struggling to implement a comprehensive IaH strategy 
by describing how Appreciative Inquiry can be used as 
a method for enabling stakeholder participation in an 
organization-wide process to build a strategic, co-cre-
ated vision for IaH.

Method and Design
This study was conducted at the School of Health and 
Welfare (HHJ), Jönköping University, Sweden. At 
HHJ, the ongoing pandemic crisis served as an accel-
erator to speed up the shift toward more inclusive in-
ternationalisation, and, as a result, IaH received 
institutional priority as one of the strategic goals for 
the 2021-2024 period. To make the design of the im-
plementation process genuinely inclusive and to in-
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identity in the United States context. 

Methodological Nationalism in American 
Higher Education
Higher education research contributes to the construc-
tion of national identity through methodological na-
tionalism (Shahjahan & Kezar, 2013). Methodological 
nationalism describes an assumption that social pro-
cesses occur within nation-state boundaries and that 
those nations reinforce unequal power relationships 
(Beck, 2007; Shahjahan & Kezar, 2013; Vasilev, 2019). 
Such a myopic focus can lead to a tendency to attribute 
the rise of the modern world and all its features to the 
existence of nation-states (Chernilo, 2011). It can also 
be highly problematic, in terms of equity, as scholars 
who engage in methodological nationalism, without 
challenging it, tend to automatically privilege national 
identity and national interests (Shahjahan & Kezar, 
2013). Methodological nationalism is not exclusive to 

innovative and inclusive internationalization 
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DIRECTIONS FOR FUTURE RESEARCH

As institutions of higher education participate in 
internationalization, scholars have a responsibili-

ty to challenge the assumption that nations should be 
the natural unit of analysis in research. Higher educa-
tion is an industry that increasingly relies on interna-
tional partnerships and transnational organizations, 
and is subject to decreasing �nancial support from na-
tional governments (Altbach, 2016). However, despite 
increasing global interdependence, universities contin-
ue to identify and serve their students and communi-
ties along primarily national lines (Buckner, 2019; 
Friedman, 2018). Understanding and challenging the 
concept of methodological nationalism provides a con-
ceptual framework through which it might be possible 
to create more innovative and inclusive international-
ization policies and practices. 

�is paper examines the concept of methodologi-
cal nationalism and aims to understand how its appli-
cation in higher education research reinforces national 
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undermined by globalization because of the rise in na-
tionalism a�er September 11th, 2001, and the election 
of Donald Trump in 2016. 

It is also possible to observe an institutional com-
mitment to national identity in the American context. 
For example, research on American identity in higher 
education shows that educational practices like student 
mobility and foreign language education play a role in 
students’ encounters with their national identity (Bat-
terton & Horner, 2016; Turnbull, 2017; Zhao, 2019). 
Faculty at American universities tend to practice meth-
odological nationalism in their research and teaching 
practices in ways that reinforce national identity. 

Going Beyond Methodological Nationalism - 
Areas for Future Research 
�ere are several areas for future research that may 
challenge methodological nationalism in innovative 
ways. One such gap in the current research is faculty 
perceptions of and experiences with national identity. 
Although some studies have examined how researchers 
approach national identity in the activity of research 
itself, little research has been conducted on faculty 
members’ perception of their responsibility toward 
constructing national identity. �is research could illu-
minate the factors that in�uence a researcher to priori-
tize national identity over global interests, as some of 
the current literature suggests (Buckner, 2019; Fried-
man, 2018; Tannock, 2007). �ese studies might also 
explore critical approaches to understanding societal 
power structures that are replicated within a university 
setting. 

Another area of research could examine the USA’s 
participation (or lack thereof) in transnational harmo-
nization or cooperation processes in higher education, 
through the lens of national identity. �e literature may 
bene�t from an examination of which American iden-
tity qualities, i.e., values of American liberalism, ethno-
culturalism (Schildkraut, 2014), Whiteness (Cabrera, 
2018), and colonization (Ken, 2010), play a role in US 
history of transnational cooperation in higher educa-
tion. Considering the history of transnational coopera-
tion through a critical lens may provide new insights to 
scholars and practitioners towards the practice of in-
clusive internationalization. 

higher education research, but its presence in the �eld 
of higher education sometimes in�uences policies that 
contribute to national identity construction (Buckner, 
2019; Shahjahan & Kezar, 2013). Furthermore, Stein 
(2016) asserts that the national container, i.e. the na-
tion-state to which scholars’ imaginations are o�en 
limited, prevents higher education researchers from 
considering ethical problems in internationalization 
beyond the national level. Tannock (2007) supports a 
similar view, arguing that scholars’ limited imagina-
tions with regards to the national boundary undermine 
the potential for academic collaborations that tran-
scend national boundaries and bene�t the global com-
munity, rather than only citizens of one nation.

�e United States serves as a relevant case by 
which to understand how methodological nationalism 
can reinforce national identity, due to the country’s he-
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